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Good writing skills are an essential component of a well-educated workforce.
The competitive nature of business and industry demands a diversified and educated
workforce. This study investigated the intersections of a community college writing
center and the writing demands of business and industry in North Mississippi. The
research was qualitative and employed observations, interviews, documents, and other
artifacts that were relative to the study. The Itawamba Community College (ICC) Writing
Center was purposively selected for the case study. Participants for the study included
current and former ICC students, writing center directors, faculty, ICC peer tutors, and
business and industry leaders from North Mississippi.
This study discovered the following: (a) the ICC Writing Center helped students
with their writing needs which directly assisted them in passing their college courses (this
ultimately helped students to remain in college and created a more educated workforce
for North Mississippi); (b) former ICC students who used the ICC Writing Center agreed
that the writing center did help them to complete their college education at ICC; (c)

business and industry listed their writing demands for employees and concurred with
former ICC students that the ICC Writing Center has helped to create a more educated
workforce.
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CHAPTER I
INTRODUCTION

Community colleges have become the gateway to a better life for many
Americans. Their purpose is to help students achieve their goals and prepare them for the
future (Smith & Vellani, 1999). They are designed to provide students with an affordable
tuition, a convenient location, a flexible schedule, and an open admissions policy (Cohen
& Brawer, 1996). The lower fees, in addition to open admissions, have expanded access
for many students who performed poorly in high school or face financial hardships
(Grubb, 1999). Thus, the community college offers students a chance for social mobility,
economic growth and intellectual escalation, which in turn, creates a new generation of
better workers and citizens.
However, for many students, there are obstacles to making the transition into
higher education. Most often, college writing skills, or lack thereof, determine whether or
not a student survives his or her encounter with the academic world (Aitchison & Alison,
2006). In fact, strong writing skills are among the most important skills needed for postsecondary success (Chen, 2008). Specifically, community college students need to be
able to convey information in a written, organized and logical manner which includes the
use of correct grammar and sentence and paragraph structure (Hennessy, 2005). Without
doubt, many community college students struggle with the rigid demands of academic
writing. It is the job of the community college to supply that compositional knowledge
1

and transform basic writers into relativistic thinkers who can communicate the written
word in real world situations (Chen, 2008).
Good writing skills are an essential component of a well educated workforce
(Shaw, 1995). Businesses and industry depend on effective and proficient written
communication—they expect it to be practiced, reinforced and valued in the workplace
(Polk, 2009). Business and industry leaders collectively desire workers with critical
thinking skills and writing abilities that will enhance their job performance (Hennessy &
Evans, 2005). The National Commission of Writing (2004) reported the following:
A survey of 120 major American corporations employing nearly 8 million people
concludes that in today’s workplace writing is a “threshold skill” for hiring and a
promotion among salaried (i.e., professional) employees. Survey results indicate
that writing is a ticket to professional opportunity, while poorly written job
applications are a figurative kiss of death. Estimates based on the survey returns
reveal that employers spend billions annually correcting writing deficiencies. (p.
3)
Insufficient preparation for college is one of the major barriers preventing
students from succeeding at community colleges (Burdman, 2009). According to a report
by the National Assessment of Academic Progress (2002), only 24% of twelfth graders
performed at or above the proficient level of writing. As a result, little, or no preparation,
in writing often haunts beginning college students and prohibits them from continuing
their academic pursuits (Aitchison & Alison, 2006). Community college writing is
important because it develops understanding and comprehension which ultimately
increases academic perseverance (Soven, 1996). Furthermore, writing helps students “to
2

critically engage with a topic, probe the logic behind it, consider its potential causes and
impact, and develop new ideas” (Hennessy & Evans, 2005, p. 264). Therefore, acquiring
good writing skills is essential as students navigate their way through the community
college curriculum (Hansman & Wilson, 1998).
Many of the writing assignments in community college composition courses can
be difficult, especially for those who are “accustomed to the less-rigorous uses of
writing” (Hennessy & Evans, 2005, p. 273). Therefore it is essential for community
colleges to provide resources that guide students through the challenging requirements of
writing to learn (Kuriloff, 1999). To facilitate these writing requirements, many
community colleges have begun to establish writing centers that provide writing
assistance to all community college students regardless of their level of competency.
Writing centers offer many benefits including, helping students who are at risk,
reinforcing the concept of writing as a process, and facilitating intellectual and attitudinal
growth in tutors and students alike (Turner, 2007).
Itawamba Community College has two writing centers, one writing center is on
the main campus in Fulton, and the other writing center is on the satellite campus in
Tupelo. To eliminate confusion between the two writing centers, the two writing centers
will from here on be referred to as the Itawamba Community College (ICC) Writing
Center unless otherwise specified. The ICC Writing Center was created to help students
learn to effectively write and to eliminate the student dropout rate (Armstrong, 2006). In
fact, Hennessy and Evans (2005) argued that:
Community colleges with vibrant writing centers allow students to engage in oneon-one tutoring throughout all phases of composition, not merely after the teacher
3

grades or comments have been assigned. The presence of such active resources
provides the necessary supplemental guidance to facilitate learning through
writing. (p.273)
The ICC Writing Center supplies this guidance through astute remediation and
student retention. The mission of the ICC Writing Center is to facilitate compositional
writing across the disciplines by employing the following guidelines:
•

Evaluations of drafts and feedback about choices made in writing

•

Identification of global and sentence level errors to help students make
corrections on their own

•

Support in implementing phases of the writing process—planning,
drafting, and revising

•

Help in writing letters of application and other documents related to
employment Referrals to grammar and reference resources (in-house and
online).

How can community college writing centers be responsive to the writing skills of
the private sector of business and industry as well as to the overall community?
Understanding the fundamentals of what a writing center is, and what it does, is one
important way of answering this question. Another way is to discover what the
community and its businesses are looking for in an employee’s writing skills.
Statement of Problem
Business and industry often complain that students do not have the requisite
writing skills that they are looking for in employees. Therefore, the need for this
4

qualitative study was based on the premise that community college writing centers cannot
only help students stay in school, but can also better prepare students for the business
world by teaching them how to write correctly and more effectively. A case study of the
ICC Writing Centers was conducted to determine how writing centers could improve a
student’s writing skills while also satisfying the writing requirements of business and
industry in North Mississippi. In a state already suffering from literary negligence (U.S.
Census, 2010), community colleges need writing centers.
This qualitative study was based on the postulation that writing centers are needed
in the Mississippi community college institution. Furthermore, this study contends that
better writers make better employees, and that community college writing centers help
students become better writers. Equally important, community college writing centers
help to keep students in college, thus, achieving a high retention rate among students who
were diagnosed with deficient writing abilities. Finally, this study hopes to convince
other community colleges in Mississippi and elsewhere that writing centers are essential
for the growth of an educated workforce.
Purpose of the Study
The purpose of this qualitative study was to investigate the ICC Writing Center in
north Mississippi to determine if community college writing centers are helping students
obtain the requisite writing skills that business and industry employers are now
demanding. This study sought to better understand what compositional skills regional
businesses and industries are looking for in their respective employees. Furthermore, this
study revealed how writing centers prepared students for the workforce by learning to
write better.
5

Research Questions
1. How does the Writing Center impact academic achievement?
2. How does the Writing Center help students succeed in securing
employment?
3. How does the Writing Center help students succeed in furthering their
education?
4. How does the Writing Center help students succeed as employees?
5. How does the Writing Center help meet the needs of business and industry
by creating a more educated workforce?
6. How do business leaders consider writing skills in hiring and promotion
decisions?
Definition of Terms
A Community College Writing Center provides students with free assistance on
their papers, projects, and reports from trained professionals, consultants,
or peer tutors. A key goal of any writing center is helping writers to learn
to write better (Pennington & Gardner, 2006).
Peer tutors are undergraduates who have a 3.0 GPA or better and are proficient
writers. They are paid by the hour and work part-time during writing
center hours. They are trained to conduct one-on-one tutoring sessions and
make use of process-centered writing pedagogy.
UnderPrepared community college students: refers to any student whose
academic skillsfall below those determined to be necessary for college
success and/or any student whose college readiness skills do not
6

adequately prepare them for the rigors of college study and learning
(Dzubak, 2004). Academic skills, as used above, refer specifically to
reading, writing, and math.
Writing Center conference/peer tutoring refers to a straight transaction between
the student and an experienced tutor. A student writer enters the writing
center and submits a paper; the tutor and writer read over the paper,
discuss the papers strengths and weaknesses, detect mistakes and finally
arrive at a strategy for revision. Beneath this transaction is an intricate web
of competing motives, philosophies, and ethical constraints that intermix
in ways that both inform and impinge upon the writing tutors’ methods
(Silk, 2002).
Conceptual Framework
A Conceptual Framework provides understanding for a study (Jabereen, 2009).
Similarly, the conceptual framework delivers a “soft interpretation of intentions”
(Levering, 2002, p. 38). Miles and Huberman (1994) continue by claiming that a
conceptual framework, “lays out the key factors, constructs, or variables, and presumes
relationships among them” (p. 440). The following conceptual framework describes the
interwoven networks that form the essence of this study.
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Figure 1.1

Graphical illustration indicating the progression of study.

Right column represents the Research Questions, middle column the triangulation, and
left column represents the participants. The Role of the Itawamba Community College
Writing Center on the Educated Writing Skills Demanded by Business & Industry in
North Mississippi.
Theoretical Framework of the Study
The theoretical framework of a study strategically creates perspectives and
viewpoints through which the researcher can survey a problem. This study joins the ranks
of other studies conducted by researchers who have “involved themselves in the search
8

for theories and methodologies that facilitate concrete social change” (Newbury, 2006, p.
338). The theoretical framework for this study rests heavily on North’s (1984) seminal
article, “The Idea of a Writing Center.” In this article, North revealed the true destination
of the modern writing center.
North postulated that a writing center should be a place where writers are
transformed by high quality learning experiences. North’s theory essentially declared that
the goal of the writing center was to create better writers, not better writing. This process
theory changed the way writing centers operated and now dominates contemporary
compositional pedagogy.
North sought to legitimize writing centers by making them, “centers of
consciousness” (p. 446) for college writers. His writing center theory maintained that
writing centers should be supplementary to classroom writing instruction and that
writing centers and classrooms remain separate spheres of an institutions’ writing
pedagogy. However, one common denominator between writing centers and English
classrooms did exist: they should both have a student-centered curriculum, and retain a
central focus on writing as a process (Brannon & North, 1984). North’s theory also
claimed that writing centers should be professionalized and receive the same academic
respect as its English department counterpart. Similarly, North envisioned that writing
centers should be implemented and maintained as a legitimate component of the
academic curriculum.
North’s writing center theory also indicated that collaboration was a necessary
component of the writing center. In the writing center, tutor and student work together on
a one-on-one basis to create writing, North asserted that, “What we want to do in a
9

writing center is fit into, observe and participate in this ordinarily solo ritual of writing”
(p. 28). Others agreed with North’s writing center theory. Harris (1988) asserted that
writing centers should assist students with guidance throughout the writing process by
offering feedback on purpose, structure, and grammar. Brannon and Knoblauch (1984)
recognized the uniqueness of writing center pedagogy as being more flexible to the
special requirements of individuals than a normal classroom. This concept gave credence
to the postulations that one-on-one instruction does make a difference to a student’s
writing success.
The theoretical framework of this study adheres to North’s postulation that
writing centers helped writers to become better writers. This study recognized and
followed North’s believe that writing centers operated as stepping stones to students who
were struggling along the pathways of academic writing. Finally, North’s scholarly
discourse of writing center pedagogy facilitated this study by revealing the importance of
writing centers within institutions of higher learning.
Overview of the Methodology
The research study employed a qualitative, single case study design. According to
Merriam (1998), a case study is a research strategy that involves “intensive description
and analysis of a single unit or bound system such as an individual, program, event
group, intervention, or community” (p. 19). Similarly, qualitative case studies are a
descriptive and rich version of the subject being studied. For the most part, case studies
represent a synthesis of data collection methods such as documents, observations,
interviews, and questionnaires—the results may be qualitative, quantitative, or a
combination of both (Huberman & Miles, 2002). This qualitative study investigated how
10

community college writing centers can help create a more educated workforce. In doing
so, it examined the intersections of the ICC Writing Center and the writing skills that are
demanded by business and industry in north Mississippi.
The researcher conducted interviews, observed writing centers, compiled a
plethora of summary notes, and collected useful documents. The participants chosen for
the study consisted of business and industry leaders, former community college students,
community college and university writing center administrators, community college peer
tutors, and community college writing faculty. The data that were collected, studied, and
interpreted were specifically related to the study’s research questions.
The study was data-driven with keywords, concepts, themes, or ideas were
carefully read and reread in order to help outline the analysis even before the analysis
began (Namey, Guest, Thairu, & Johnson, 2006). Finally, the study reached the point of
data reduction, which was the elimination of data that was not relevant. According to
Miles and Huberman (1994), “Data reduction is a form of analysis that sharpens, sorts,
focuses, discards, and organizes data in such a way that final conclusions can be drawn
and verified” (p. 11). Next, the data were reviewed in order to locate pertinent concepts,
concerns, questions, and points of data saturation. The next step was to code the data into
categories. Data clusters emerged that addressed each of the research questions. This
process was continued until it reached a saturation point. Next, each of the data clusters
were examined to determine the relevancy of the data. The emergent of patterns and
themes were recorded and interpreted—these were the basis for the findings and
conclusion of the study. A review of the coding generated themes and concepts to include
in the data analysis. The data analysis presented certain themes to be employed
11

throughout the narrative in relation to the research questions. The final step involved
interpreting the findings.
Delimitations
Delimitations describe what a researcher has chosen to leave out of his or her
study and why they have chosen not to include it in their study. This study purposely
denied the infiltration of English composition classes as a means of determining what
business and industry leaders look for in employee writing skills. Instead, this dissertation
concentrated on the community college writing center as the focus for writing
improvement.
At least one semester of a freshman English composition class is required for all
programs, certificates, and degrees in the community college. Whether a community
college student develops good writing skills during their English composition course, or
courses, often depends on their socio-economic background, previous educational
experience, and personal motivation (Carter, 2009). Regardless, writing is an essential
component of college and career preparation (Biddle, 2011). Business and industry
leaders who demand their employees have good writing skills (National Commission on
Writing, 2004). This research study focused on the community college writing center as
the point of departure for students who have inadequate writing abilities. The researcher
chose not to focus on specific English composition courses or classrooms as a way of
measuring a student’s ability or inability to write effectively. This, of course, presupposes
that community college writing centers are an equalizing force in the achievement of
good writing. The writing center facilitates all students regardless of economic,
educational, or social background.
12

Limitations
A limitation identifies the areas of potential weakness in a study and explains why
they exist. Regardless of the type of research, validity and reliability are concerns that
must be approached through the careful planning and conceptualization of a
dissertation—data collection and analysis, interpretation, and presentation must always
be monitored and checked for validity and reliability (Merriam, 1998, pp. 199-200). On
one side, there are many qualitative researchers who argue that the terms validity and
reliability are not applicable in qualitative research; on the other side, there are many
qualitative researchers who believe that some method of qualifying, or measurability,
need to exist for their research (Golafshani, 2003, p. 602). Patton argued that the use of
triangulation strengthens a study by combining different methods or data. This
dissertation maximized validity and minimized researcher bias by the use of
triangulation. Interviews, observations, survey, and documents, in addition to consistent
peer debriefing increased the validity and trustworthiness of this study. Triangulation, in
return, created a more credible and defensible dissertation.
Significance of the Study
Writing is often linked with a student’s academic success; it is one of the few
academic courses that all students must pass in order to complete their college program.
The study illustrated how writing centers help students become better writers and
ultimately assist them in passing their respective courses. The findings of the study
revealed the advantages of community college writing centers. This study also allowed
Mississippi community college administrators, faculty, and other educators to evaluate
and formulate new and better methods to improve student writing skills. Furthermore, the
13

study revealed what writing skills business and industry demand from their prospective
employees. This, in turn, can help community colleges determine what writing
improvements they can offer students who are entering the workforce.
Equally important, the results of the study revealed how writing improves one’s
critical thinking skills and strengthens knowledge. In addition, the results of the study
will expose how community college writing centers facilitate retention while creating a
more educated workforce. Finally, the study could encourage other community colleges
to construct writing centers that would supply the compositional skills needed for
students to be competitive in the workforce.
Organization of the Study
The Study contains five chapters. Chapter One contains the introduction,
statement of the problem, purpose of the study, research questions, definition of the
terms, conceptual framework, theoretical framework, overview of the methodology,
delimitations and limitations of the study, and the significance of the study.
Chapter Two provides a review of the literature. The chapter includes the history
and purpose of writing centers, writing centers and open admission, the history of
community college writing centers, writing centers in Mississippi, and community
college writing centers and the writing demands of business and industry.
Chapter Three provides a review of the research procedures. The chapter includes
the research design, the research questions, the participants involved in the study, the role
of the researcher, data collection, methods of interviewing, data analysis, and data
coding.
14

Chapter Four provides the findings of the study. The chapter includes an analysis
of the data collected and the emerging themes.
Chapter Five provides a summary of the major findings from the study. The
chapter presents discussions related to emergent themes of the study. The chapter
concludes with general recommendations for practitioners and policymakers and
recommendations for future research.
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CHAPTER II
REVIEW OF THE RELATED LITERATURE

Very little, if any research has been conducted on the relationships between
community college writing centers and what regional businesses and industries are
looking for in the writing skills of potential employees. Furthermore, and equally
problematic, is the fact that much of the research among the intersections of writing
centers and community colleges remains somewhat thematic. Most of the previous
research tends to outline the fundamentals of getting a community college writing center
planned, implemented, and marketed (Mohr, 2007; National Council on Teaching
English, 1984). Much of the scholarly writing center research in the past contained more
information about the “nature and scope of the centers themselves and much less time on
the kinds of institutions supporting such centers and the impact of the institution on
writing center operations” (Tinberg, 2004, para.1). This could be the reason literature on
community college writing centers is so limited.
History of Writing Centers
Writing centers have existed for several years. The majority of them were created
in the 1970s and 1980s as an antidote to the declining literacy skills which were caused
by the rapid influx of minority students, and the beginning of open admissions. At first,
writing centers began as a method of supplying corrective instruction for underprepared
16

students (Carino, 1996). But later, in academia, they were often viewed as a place for
remediation, or as some called them, “fix-up shops” where students basically memorized
grammatical rules and practiced correcting sentence errors (Harris, 1988). Similarly,
writing centers were often relegated to basements or neglected and obscure regions of
campus that were little known to the faculty or to the students. In general, they were
perceived as a place for remedial or underprepared students to come and receive one-onone help with their writing (Boquet & Lerner, 2008).
In the early 1980s, writing centers began to change. They took on a new and
professional tone of academic legitimacy. Boquet and Lerner (2008) provided the
following description:
Writing center directors began for the first time to make moves toward
professionalization, gathering in hotel rooms and hallways at the national meeting
of the Conference on College Composition and Communication (CCCC), forming
regional and national professional organizations, and creating two publications to
foster connections among writing center directors (The Writing Lab Newsletter,
founded by Muriel Harris of Purdue in 1978) and one to feature scholarship (The
Writing Center Journal [WCJ], founded by Lil Brannon and Stephen North in
1980). (p. 171)
This was the sense of legitimacy that bore the fruit of the modern day writing center.
North (2001) declared writing centers to be, “the centers of consciousness about writing
on campus, a kind of physical locus for the ideas and ideals of college or university…or
writing” (p 63). As a result, writing centers began to surface in higher education as a
means to help all students become better writers (Boquet & Lerner, 2008).
17

The 1990s witnessed the growth of writing across the discipline (WAC) and
writing in the discipline programs (WID; Waller, 2002). This encouraged colleges to
form writing centers that would service all the disciplines and not just English
composition courses. Harris (2000) agreed with this assessment and argued that the WAC
programs were the major catalyst for the development of writing centers in the 1990s.
Writing centers were organized around the premise of promoting and encouraging
individuals to become better thinkers and writers (Waller, 2002). Most importantly,
writing centers were to become a part of the college community—a place where all
writers could gather and share their writing with a collegiate audience of readers.
North’s (1984) article, The Idea of the Writing Center did much for legitimizing
college writing centers. In this article, North set about to change the perceptions of
writing centers and show the public what writing centers are and should be. Boquet and
Lerner argued “that no article about writing centers has been invoked more frequently to
identify, justify, and legitimize the work that writing centers do (or hope to do) in their
institutions” (Boquet & Lerner, 2008, p. 171). Since its publication in 1984, North’s
article has been the focal point of writing center theory and practice. According to Boquet
and Lerner, “North’s ‘Idea’ has been invoked more frequently than any other piece of
writing center scholarship in the pages of the WCJ (Writing Center Journal), and the
numbers confirm this notion” (2008, p. 175). As the numbers show, “out of 195 articles
published in the WCJ since 1985, North’s’ ‘Idea’ has been citied in 64 of them, which
equates to about one out of every three articles published” (Boquet & Lerner, 2008, p.
175). North is still quoted extensively in writing center literature. His Idea for a Writing
Center has become a useful tool for any and all writing center research.
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The writing center community, especially those individuals associated with the
Writing Center Journal (WCJ), applauded North’s Idea of a Writing Center and hailed it
as a milestone of writing center legitimacy. The article helped to professionalize writing
centers while diminishing the ignorance and misconceptions that many held for writing
center theory and practice. Writing center directors, compositionists, and theorists have
praised North’s work ever since The Idea for a Writing Center was published in 1984.
Boquet and Lerner, 2008) noted that The Idea for a Writing Center “achieved landmark
status fairly quickly; within only a few years, its claims had been incorporated into the
scholarly consciousness of the writing center community” (Boquet & Lerner, 2008, p.
177). Similarly, in a 1990 WCJ article, Runciman hailed the article as “the most succinct
and successful single-article discussion of writing centers and their functions” (1990, p.
27). Following this path of accolades, Cooper, in a 1994 WCJ article, reiterated North’s
writing center mantra and quoted that “our job is to produce better writers, not better
writing” (1994, p. 100). Carino (1996) described it as a “paradigm shift in writing center
theory” (p. 30-48). And by 1999, the article was already being characterized as a
“landmark and now classic essay” (Bawarshi & Pelkowski, 1999, p. 44). Overall, the
main purpose of North’s article was to create a “new identity for writing centers in the
eyes of the English faculty who had been mischaracterizing these spaces as basement fixit shops” (Boquet & Lerner, 2008, p. 177). The article was in part responsible for
diminishing this mischaracterization of writing centers; it helped professionalize and
construct a much more dignified vision of writing center theory which continues to grow
in academic integrity.

19

Writing Centers Today
For the most part, writing centers today are recognized and accepted on college
campuses as advocates of writers of all kinds and at all levels. Writing centers no longer
exist on the academic margins but have gained respect as a viable support program for all
students who wish to improve their writing skills (Kinkead, 2001). Most members of the
writing center staff are viewed as professionals while many of the writing center directors
are tenured faculty with terminal degrees and writing center experience (International
Writing Center Association [IWCA], 2002). Furthermore, writing center scholarship is
now propagated by the IWCA as a conduit for supporting the work writing centers do
(IWCA, 2002). In addition, there is a plethora of writing center literature that is now
available in publications such as College English and College Composition and
Communication, as well as a writing archive and research project on the Internet at the
Writing Center Research Project.
Writing centers have witnessed a large growth and are now an integral component
for most universities and community colleges. They now occupy a secure place in higher
education while promoting student achievement and compositional excellence. Former
ICC Writing Center director Larry Armstrong argues that although the future of writing
centers looks bright, budget constraints, staff layoffs, and faculty reductions are
threatening not only their expansion but their existence as well (Armstrong, L. personal
interview, 22 May 2009).
Writing Centers and Open Admissions
Unquestionably, the open admissions policy implemented in the late 1960s and
early 1970s was the catalyst for the proliferation of writing centers as we know them
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today (Carino, 1996). Open admission programs began in a period of intense national
unrest. The civil rights movement, the women’s movement, and the returning Vietnam
veteran represented a massive and often unprepared group of students who were waiting
to be educated (Waller, 2002).
The 1950s witnessed an overflow of World War II veterans who were anxiously
lining up to take advantage of the GI Bill (Carino, 1995). Jolly (1984) estimated that onethird of the 11 million veterans took advantage of the GI bill and many of those were in
need of some academic assistance. Jolly (1984) further asserted the following:
Many of these students were admitted into college without regard for their
academic preparation. This resulted in the need for individual tutoring on a scale
much larger than had existed before. Of course, the tutoring was not free;
someone had to pay for it, but in a break with tradition, the someone in this case
was not the student receiving the service (p. 102).
In other words, students attending college on the GI Bill did not pay for the tutorial
services; the services were provided by the institution. This marked a drastic change in
the way academic support services were made available to these students with deficient
writing skills.
By the late 1960s, the government was providing writing tutorial services for
athletes, veterans, and low-income students; wealthy students could usually pay for their
own tutorial needs (Carino, 1996). It was the middle-class that was being denied free
academic services. These middle-class students were often first generational students and
underprepared—most of them were financing their own education, which made it even
more difficult for them to afford writing tutorial services (Carino, 1996). As a result of
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open admissions in the early 1970s, writing tutorial programs were free to all students.
These free academic services for middle-class students provided the impetus for the
development of many writing centers from that time forward (Jolly, 1984).
Open admissions opened the gate for an assortment of community college
students wishing to attend college. Students of all race and socio-economic standing
perpetuated the need for writing assistance as more students had to be accommodated
(Boquet, 1999). Although the literacy crisis of the 1970s which is usually attributed to the
1975 Newsweek article, "Why Johnny Can’t Write," caused great concern among the
American public, it propagated the need for writing centers. Educators and writing center
administrators were immediately called upon to reverse this literacy dilemma caused in
part by the open admissions policy (Waller, 2002). Harris stated, “Many centers,
including hers at Purdue, were started as a place to help many students with deficient
writing skills” (1982, as cited in Waller, 2002, para. 18).
Open admissions are particularly democratic in that it welcomes anyone and
everyone who wants to attend college (Ingram & Morrissey, 2009). Opponents, however,
argued that the open admissions policy erodes our academic standards and lowers the bar
for college graduates (“Open Admissions,” 1970). Nevertheless, open admissions are
now a standard for community colleges and many universities and will remain so in the
future (Ingram & Morrissey, 2009).
Early research on community college writing centers essentially parallels that of
the university writing centers—there is very little difference in administration or function
between the two. In fact, according to the Writing Center Research Project (2004), 62.5%
of community college writing center directors are faculty members; and 37.5% are
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directed by full time staff members. This ratio is very similar to other university
institutions. For example, at the University level, respondents to the same survey
indicated that 66.32% are full-time faculty and 32.64% have directors that are staff (as
cited in Gardner & Murphy, 2006 p. 136).
What is the Purpose of Writing Centers?
North’s (1984) article, Idea of a Writing Center created not only an avenue of
research, but also answered the question of what do writing centers do. In the article,
North delineates his purpose by asking the question, “What is the idea of a writing
center?” (North, 1984, p. 437). To answer his question, North determined that a writing
center should be a place where writers are changed, not their essays or papers. He
continues in the article with his famous quote, “our job is to produce better writers, not
better writing” (p. 438). It is this process-oriented proclamation that changed the
pedagogical methods employed by many writing centers.
Writing centers change from year to year. Like most areas of education, writing
centers are growing and changing as they initiate new programs and respond to new
challenges (Harris, 1988). Although writing centers are constantly in flux, their
designated purpose essentially remains the same. Whether a writing center is online or in
a physical space, its purpose is to provide students with free writing assistance. In
addition, writing centers help students to learn—their purpose is to assist students with
compositional purpose, structure, grammar, and guidance throughout the writing process
(Harris, 1988). Tutors meet with students in one-on-one sessions aimed at producing
better writers (North, 1984). Although not a credible source, writing center administrators
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concede that the following definition on Wikipedia (2011) best sums up what the writing
center does:
A writing center usually offers individualized conferencing whereby the writing
tutor offers his or her feedback on the piece of writing at hand; a writing tutor's
main function is to discuss how the piece of writing might be revised. However,
the tutor usually does not proofread nor edit the student's work. Instead, the tutor
facilitates the student's attempts to revise his or her own work by conversing with
the student about the topic at hand, discussing principles and processes of writing,
modeling rhetorical and syntactical moves for the student to apply, and assisting
the student in identifying patterns of grammatical error in his or her writing.
(Wikipedia, 2011)
What do writing centers do? ICC Writing Center director Larry Armstrong argued
that writing centers are about helping students to become better writers:
We engage in helping students write all across the college. Students come to us
and we help them with the invention stages of writing. We help them with
drafting and revision stages, all in hopes that they become better writers, and
more confident about their writing (L. Armstrong, personal communication, June,
22, 2010).
Writing centers are also involved in helping writers from all disciplines and
academic levels of the college. Graduate dissertations, résumés, sociology terms papers,
and lab reports are just a few examples of the work writing centers do (Harris, 1988).
Writing across the college or writing across the curriculum involves tutoring that requires
an eclectic background and is not limited to any particular writing level. In addition,
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writing centers offer individualized attention to those students who require more writing
instruction than their respective instructors can give them in class or regular office hours
(Moberg, 2010).
Olsen (1984) in his seminal book, Writing Centers: Theory and Administration
argues that writing centers help basic writers become confidant and more able to identify
and achieve their own goals. He further asserts that writing centers can “bring students
closer to a more mature view of writing—that good writing results from allowing oneself
to discover and explore one’s own ideas and from finding personal methods for making
and expressing these discoveries” (p. 67). As a result, Olsen claims that writing centers
can play a large role in creating and maintaining a moral and responsible society: “By
consciously nurturing their (students) cognitive development and by helping them
continue in higher education, the writing center can benefit the larger society, ensuring
that it will be composed of morally principled, responsible members” (p. 74).
Community College Writing Centers
Community colleges are distinguished from their four-year counterparts by their
educational goals, physical access, adult education, vocational training, and community
needs. Gardner and Rousculp (2006) argued that community college instructors usually
have larger course loads and that their jobs are to teach rather than to research. President
Truman’s Commission on Higher Education (1947) outlined the role of the community
college; in effect, it has changed very little since its inception in 1947. The Commission
stated,
Whatever form the community college takes, its purpose is educational service to
the entire community, and this purpose requires of it a variety of functions and
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programs. It will provide college education for the youth of the community
certainly, so as to remove geographic and economic barriers to educational
opportunity and discover and develop individual talents at low cost and easy
access. But, in addition, the community college will serve as an active center of
adult education. It will attempt to meet the total post-needs of its community.
(Truman Commission on Higher Education, 1947)
The above requirements are unique to the community college. They were initiated
and developed to serve the needs and desires of the community.
The transition from high school to a community college is a very daunting
experience for most students (Cunningham, 2008). A student’s writing ability often
determines the success or failure of not only their collegiate journey, but their lifelong
journey as well (Biddle, 2011). A study performed by ACT News concluded that strong
writing skills are among the most important skills needed to promote post-secondary
success (ACT News, 2000).
History of Community College Writing Centers
Community college writing centers like university writing centers were created as
a result of the open admissions policy initiated in the early 1970s which subsequently
witnessed an influx of minority populations, declining literacy skills, and more
importantly, an overall increase in student enrollment (Carino, 1996). No one was sure
how writing centers were supposed to address these problems but, nevertheless, it was
about this time that writing center literature began to appear (Boquet, 1999). In 1977, the
Writing Lab Newsletter was formed by a group of 60 writing center directors in an effort
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to generate more dialogue among the members of their profession (Kinkead, 1996). The
group of writing center directors came from both community colleges and universities.
The Writing Lab Newsletter was introduced in 1977 by writing center guru Muriel
Harris and two years later, in 1979, The Writing Centers Association met for the first
time. That year also witnessed the formation of the Journal of Basic Writing and a new
referred journal called the WPA: Writing Program Administration (Kinkead, 1996). In
1980, the influential The Writing Center Journal was created by Brannon and North. In
its inaugural edition, Brannon and North (1980) prophesied that writing centers would
usher in a new way of teaching writing that were currently unavailable in a classroom
setting. The Writing Center Journal was an essential ingredient for the formation of
community college writing centers—it formed the locus for what community colleges
should do to provide writing assistance to all students.
The National Writing Centers Association was also instrumental in the creation of
community college writing centers (Carino, 1996). The International Writing Centers
Association convened in 1983, and its first meeting took place at the NCTE Convention
in Denver and featured presentations on writing center research. Committees were
created to address professional concerns, publications, and research; a subcommittee was
formed for two year colleges that would specifically deal with issues in community
college writing centers (Kinkead, 1996).
Community colleges are especially vulnerable when it comes to enrolling students
who are academically unprepared. A report from the American Institute for Research
(2011) revealed that many community college students are often ill-prepared for college,
and are often not helped by remediation. NCES (2005) reported that college enrollment
increased by 38% from 1990 to 2003 and the number continues to rise. As a result, the
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number of under-prepared students grows proportionately. This growth of underprepared students is creating an achievement gap and therefore a need for institutions to
develop academic support centers (Waller, 2002). Consequently, many community
colleges are now implementing writing centers as a way to assist these underprepared
students.
A 2008 survey by Chen asked 6500 college and high school teachers what they
thought were the most important aspects of basic composition. They responded that, “the
most imperative writing skills include students’ ability to convey information in a
written, organized, and logical manner, while utilizing correct grammar and sentence
structure” (Chen, 2008, para. 1). Many community college students still lack the basic
skills for successful writing (Chen, 2008). Many community college students enter their
freshman year without realizing that they are deficient in writing; however, they quickly
learn how weak their compositional skills really are. Jacobson (2008) of the Community
College Review conducted research that validates the need for remedial support programs
such as community college writing centers. Jacobson argued the following:
Students can improve their collegiate writing skills by foremost focusing on core
issues and struggles…developmental writing students need a solid understanding
of the basic structure of fundamentals of the subject. Most developmental writing
students realize that they have problems in writing well but are not able to identify
a specific problem area. (p. 6)
As a result, many community colleges are now offering resources that assist students in
formulating and maintaining good writing skills. Writing centers reflect the growing
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desire for community colleges to meet the demands and support for increased writing
performance.
The Southeastern and Mississippi Writing Center Associations
Research into Southeastern writing centers abound with tutorial and pedagogical
articles on writing center theory. The Southeastern Writing Center Association (SWCA)
was formed in 1981. The mission of the SWCA is to further “the theoretical, practical,
and political concerns of writing center professionals; to serve as a forum for the writing
concerns of students, faculty, staff, and writing professionals, and to form both academic
and nonacademic writing communities in the Southeastern region of the United States”
(SWCA, 2011, para 1). This association consists of secondary and collegiate writing
centers. Although important in southeastern writing center research, SWCA contains no
research on the intersections of community college writing centers and their effects on
business and industry.
The Mississippi Writing Center Association was formed as a subsidiary of the
Southeastern Writing Center Association in 2004 (SWCA, 2011). Educators,
administrators, and faculty from two-year colleges, high schools, and universities were
brought together in an effort to propagate the needs and desires of writing assistance. The
Mississippi Writing Center Association’s goals were to “bring conferences to
Mississippi, bring colleagues and professionals from around the country to talk about
writing, about the teaching of writing, and about the important role writing centers can
play in helping support teachers and writers as they struggle to meet a host of
expectations” (Griffin, 2005, p. 5). The Mississippi Writing Center Association provides
a steady diet of writing center pedagogy and administrative research (p. 5). However, so
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far, research on the intersections of Mississippi community college writing centers and
the writing demands of business and industry are non-existent.
Community College Writing Centers and the Writing Demands of Business
This study recognizes the research gap between community college writing
centers and the writing demands of business. Furthermore, this study addressed that gap
and proposed to assist in closing it by providing and interpreting data concerning their
intersections. To aid in closing the research gap, the writing needs of business and
industry were examined to see if the ICC Writing Center was helping to fill those needs
with adequate writing instruction.
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CHAPTER III
RESEARCH DESIGN AND METHODOLOGY

Qualitative researchers seek to understand and interpret how people in certain
social settings make sense of the world around them (Glesne, 2006). They tend to view
their research as an exploratory journey—they keep an open mind and are on constant
alert to the often diverse perspectives that might arise (p. 5). This qualitative dissertation
investigates how community college writing centers can help create a more educated
workforce. In doing so, it examines the intersections of the ICC Writing Center and the
writing skills that are demanded by business and industry in north Mississippi.
Instrumentation
A case study of the ICC Writing Center along with interviews from former
students who used the ICC writing center, and who are now employed in north
Mississippi, in addition to interviews with business and industry leaders was used to
determine if the writing center is responding positively or negatively to business and
industry’s writing needs. According to Merriam (1998), a case study is a research
strategy that involves “intensive description and analysis of a single unit or bound system
such as an individual, program, event group, intervention, or community” (p. 19).
Similarly, qualitative case studies are a descriptive and rich version of the subject being
studied. They concentrate on “the dynamics present within single settings” (p. 20). For
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the most part, case studies represent a synthesis of data collection methods such as
documents, observations, interviews, and questionnaires—the results may be qualitative,
quantitative, or a combination of both (Huberman & Miles, 2002).
Stake (2000) argued that researchers involved in case studies must be in constant
“touch with developing events and ongoing revelations, partly to redirect observations
and to pursue emerging issues” (p. 42). Similarly, Yin (2003) asserted that in order to
provide a rich and descriptive account of the phenomenon being studied, the researcher
must have a clear and comprehensive view of its characteristics. This case study required
the researcher to interact closely with writing center directors, peer tutors, students, and
business and industry leaders through the use of interviews, observations and document
analysis to achieve that view.
Patton contends that in case studies, “the researcher is the instrument (Patton,
1990, p. 14). Along the same lines, Merriam (1998) and Yin (2003) argue that in
qualitative research, the researcher is the instrument for data collection and analysis. In
the end, the researcher investigates emerging data through interviews, observations, and
document analysis and produces a rich description of the phenomenon being investigated.
The researcher serves as the primary instrument for collecting, analyzing, and
interpreting the data, therefore, it was necessary to provide the background which may or
may not have influenced my analytical and interpretive decisions regarding the data
collected.
The Researcher as Instrument
As researcher, I served as the primary instrument for collecting, analyzing, and
interpreting the data, therefore, it was necessary to provide the background which may or
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may not have influenced my analytical and interpretive decisions regarding the data
collected. I returned to college and successfully completed the requirements for a
Bachelors or Masters in Education. I believed that anyone could achieve this goal if given
the appropriate guidance and encouragement. This collegiate endeavor involved the help
of several people. A knowledgeable staff of trained personnel from the University of
Mississippi guided me through the complex process of registration, curriculum, and
scholastic development. My wish was to help others attain the desire and satisfaction that
is offered through the dynamics of continuing education.
My background is eclectic, to say the least. I have worked in sales, television
production, marketing, manufacturing, and education. My educational background
consists of a Bachelor of Arts in Education and a Master of English Education from the
University of Mississippi. In 2004, I became an adjunct English instructor at ICC. My
classes were at night and I taught mostly adult students. The experience was exciting as I
helped my students navigate the intricate rivers of academia—their success was my
success.
During this time as an adjunct instructor, I became very aware of the problems
that many community college students faced as they attempted to better their lives
through education. I recognize that the leading cause of failure for many students was
their inability to write cohesive and coherent essays and research papers. As a result of
this pervasive deficiency, many students dropped out of college. That was when I began
to realize the importance of remediation, especially in the area of English composition.
As researcher, I became very sensitive to the needs and desires of my community
college students. I had once faced the same dilemma that many of them were now
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facing—I also struggled with writing in my first year of college. I was also insecure and
unsure of what was expected of me in composition. I floundered, but finished my first
semester of English Composition with a C; this grade gave me confidence that I could
pass if I worked hard enough. This is a lesson I shared with my students. What most of
my students needed most was confidence and a facilitator to guide them through the
intricate and difficult progressions of effective writing.
The community college offered me the opportunity to attend college. Candor
would oblige me to admit that without the community college, I would not be writing a
dissertation now. The community college altered my future and created for me, the
prospect for social mobility and economic prosperity. It is this that I hoped to pass on to
his students.
In the fall of 2006, I became a full-time writing instructor at Mississippi State
University. I immediately recognized that there was a vast difference between the
community college students I taught at ICC and the freshman students I was teaching at
Mississippi State University. Most of the community college students that I taught were
employed, older, married with children, and were first-generation college students.
Conversely, the students I taught at Mississippi State University were almost exclusively
younger—18 to 21 years old. Very few, if any worked, and hardly any were married or
had children. A large number of the students had parents who also attended college. This
disparity between the socio-economic and educational attributes of his two-year and fouryear students led me to re-think my philosophical assumptions about social mobility.
This philosophical epiphany guided me to the PhD program in Community
College Administration at Mississippi State University in the fall of 2008. It was in the
34

realm of community college leadership where I thought I could contribute the most to the
community college students and to the world. In the economic downturn that faces the
United States today, many students, both traditional and non-traditional are enrolling in
the community college. To most community college students, this is their only chance for
social mobility. My role as an educator is to facilitate these students in the writing
process. My philosophy of education is based on the premise that good writing skills are
an empowerment tool—it equalizes everyone’s chance for social and economic mobility.
Biases of the Researcher
My experience as a remedial writing student may have an effect on my research in
community college writing centers. I was constantly aware of the potential bias that may
exist because of my background as a community college student and teacher and, as a
result, I was constantly checking my research to eliminate these potential biases. Yin
(2003) argues that researchers often adopt roles “contrary to the interest of good scientific
practice (p. 94). To avoid this, I employed the help of writing center administrators, peer
tutors, and other writing center experts to check my research for biases that I may have in
my study. In addition, I kept a sharp focus on my research questions and the methodology
used to answer these questions. Furthermore, I made sure that I was relentlessly pursuing
my role as researcher and not the role as a community college advocator and writing
instructor. I felt that by complying with these self-imposed corrective tactics, I could
eliminate many, if not most, biases that may occur.
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Research Participants
Fraenkel and Wallen (2006) argue that qualitative researchers want to discover
what participants in a study are thinking—they want to know the participants motives,
reasons, goals, values, and assumptions. These discoveries are often the focus of the
researchers questions (p. 431). Furthermore, Bogdan and Biklen (2003) assert that a
researcher chooses certain participants “because they are believed to facilitate the
expansion of a developing theory” (p. 65). This study called for a diversity of
participants—business leaders and former community college students from the private
sector; writing center administrators and tutors, community college instructors, and most
importantly community college students. A participant criterion for this study maintains
that all participants recognize the need for good writing skills in the workplace.
The participants chosen for this study consisted of business and industry leaders,
former community college students, community college and university writing center
administrators, community college peer tutors, and community college writing
instructors. Ten business and industry leaders were chosen for this study. Participants
were from the North Mississippi Medical Center in Tupelo, Mississippi; Community
Development Foundation in Tupelo, Mississippi; Create Inc. in Tupelo; Renasant Bank in
Tupelo; Toyota manufacturing; and local insurance and real-estate companies. Most of
these businesses and industries are affiliated with Fortune 500 companies and represent
thousands of employees in north Mississippi.
Of the 37 former ICC students chosen for this study, 21 were employed, 9 were
attending a four-year college, and 7 were not working but looking for work. These former
students were chosen from a list of students who used the ICC Writing Center in the
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spring of 2008, the fall of 2009, the spring of 2010. Each of these participants were
interviewed to see how well the ICC Writing Center prepared them for the workplace.
Other participants included two ICC Writing Center directors: Larry Armstrong,
who implemented the Writing Center in 2008 and Anna Britt who is now serving as the
current ICC Writing Center director. Other writing center directors included Sara Sneed
from Mississippi State University, and Dr. Bob Cummings and Brenda Williams from the
University of Mississippi. Fourteen peer tutors from Itawamba Community College also
served as participants as well as four peer tutors from Mississippi State University. In
addition, four English instructors from ICC were chosen as participants because of their
close association with the community college writing program.
Permission for Research Site
I met with Dr. Cole who is the President of ICC and presented my study to him.
Since I was on the Adjunct staff at ICC, I had access to student information such as
mailing address, email address, and telephone numbers. Dr. Cole agreed to let me log into
Student Service and retrieve addresses and phone numbers for the students who had used
the writing center while at ICC. In addition, Dr. Cole gave me full access to the any
writing center documents, observations, and interviews that I needed to complete my
study. I composed a letter of approval which I sent to the Office of Human Subjects at
Mississippi State University. I completed my Institutional Review Board (IRB) form and
permission was granted to conduct my study (Appendix A). I immediately began my
research study at ICC.
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Data Collection
A qualitative study is an ongoing process—the researcher is continually
“observing people, events, and occurrences, often supplementing his or her observations
with in-depth interviews of selected participants and the examination of various
documents and records relevant to the phenomenon of interest” (Fraenkel & Wallen,
2006, p. 434). In addition, researchers most often employ three primary methods of data
collection: observations, interviews, and document analysis (Gay, Mills, & Airasian,
2006). This study utilized a synthesis of investigative techniques. These investigated
techniques included interviews, observations, and an examination of various documents
and other literature pertaining to writing centers.
I spent over 30 hours at the ICC Writing Centers interviewing and observing. I
also transcribed another 8 hours of interviews from writing center administrators and
educators from other community colleges and universities. In addition, I spent another 10
hours interviewing various business and industry leaders from northeast Mississippi.
Finally, I logged in approximately 9 hours of telephone interviews with former ICC
students.
Documents and Artifacts
Some of the documents I viewed were in the form of student and faculty essays
and poems posted in the ICC writing center. Other documents were writing center
brochures, writing center budgets, Quality Enhancement Plan (QEP; Appendix B), and
writing center literature. I also incorporated policy statements, missions, and goals that
pertained to the ICC Writing Center. Finally, I referred several times to The National
Commission on Writing document, A Ticket to Work, or A Ticket Out as a guideline for
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what businesses around the United States are demanding in the way of writing skills from
employees.
Face-To-Face Interviews
The interviews for this study assembled a wide range of perspectives regarding
the importance of good writing skills. In addition, the interviews conducted revealed how
writing centers operate. Face-to-face interviews were conducted with 7 business and
industry leaders, 4 writing center directors, 2 faculty, and 15 tutors from both the
university and community college levels. These interviews contain a mixture of semistructured and unstructured interview techniques. Semi-structured interviews are more
pliable and usually require an interview guide which includes closed-ended and openended questions. This allows the researcher room to “adjust the sequence of the questions
to be asked and to add questions based on the context of the participants’ responses”
(Zhang & Wildemuth, 2009, p. 221). Unstructured interviews recognize the interviewer
as being a vital part of the research instrument. Often, the “success of the interview
depends on the interviewers ability to generate questions in response to the context and to
move the conversation in a direction of interest to the researcher” (p. 224). For this study
I employed a list of open-ended questions to use as an interview guide for interviews
(Appendix C).
I transcribed the interviews and made notes on the interview session the same day
they were given. This enabled me to record the sessions while they were still fresh on my
mind. My notes consisted of the location, time, and length of the interview. In addition, I
included a sketch of the interview: his or her manners, gestures, comfort level,
truthfulness, and anything else I thought would be noteworthy. I then made several copies
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of my transcriptions which included a copy on jump-drive, CD-ROM, MY Documents,
and my INTERVIEWS FOLDER. I saved additional copies on two other separate jumpdrives, each labeled Interviews for Dissertation.
Telephone Interviews
Community college students who relied on the ICC Writing Center for help in
their writing courses, and who have now completed their community college degrees or
programs from ICC and are now gainfully employed, seeking work, or enrolled in a fouryear institution were interviewed. These student interviews investigated how the ICC
Writing Center helped them find and retain employment. A list of approximately 200
student names were obtained from the ICC writing center files. I obtained their phone
numbers and email addresses from the ICC Student Services webpage. I began to call the
students in May of 2011 and continued until the middle of August. Often I made several
attempts to locate a student. Many students no longer had the same phone numbers or
addresses. I was limited to only the students who still had the same phone number;
therefore, I spent an inordinate amount of time tracking down students to interview.
I attempted my interview calls in the late evening in the hopes the former students
would be home at that time; I reserved Monday through Thursdays for those calls. I
placed these calls from my home and recorded them as conference calls on my telephone
message service. I transcribed these calls and made notes for each student. These notes
consisted of my thoughts about each student: their inflections, voice, confidence, and
truthfulness. I replayed these recorded calls and checked them against my transcriptions
for validity. These interviews generally lasted about 7 to 15 minutes each.
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Twenty four telephone interviews were conducted for this section in which I used
an interview guide to question the former students. (Appendix C). Since there were such
a large number of telephone interviews, there should be some accordance with what
researchers say about this method of interviewing. According to Opdenakker (2006), the
last two decades have witnessed an explosive growth of new communication forms in
qualitative research including the use of telephones for interviews. Carr and Worth
(2001) argued that telephone interviews are a “versatile” (p. 521) data collection tool. In
fact, qualitative telephone data has been “judged to be rich, detailed, and of high quality”
(Chapple, 1999; Sturges & Hanrahan, 2004). In comparison to fact-to-face interviews,
telephone interviews are less expensive (Chapple, 1999), they are more accessible to
disparate participants (Sturges & Hanrahan, 2004; Sweet, 2002). Furthermore, telephone
interviews have less or no space requirements (Sweet, 2002), there is more interviewer
safety (Carr & Worth, 2001), and the interviewer can take notes unobtrusively (Carr &
Worth, 2001; Smith, 2005). Finally, telephone interviews allow the participants to remain
on “their own turf” (McCoyd & Kerson, 2006, p 399), this, in turn, permits more a
feeling of anonymity and privacy which often increases the relationship between
interviewer and subject. One disadvantage to telephone interviews is that the researcher
cannot see the participant; therefore, there are a number of visual cues that are missed.
However, for this particular interview, visual cues could be sacrificed with very little
repercussions.
Writing Center Observations
My observations of the ICC Writing Center consisted of observing the physical
locations and the activity that took place within the two writing centers. Since my study
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was to find out how the writing center helped students in the workplace, I was mostly
interested in the activity that took place within the writing center. As I was not
participating in the writing center, I chose a direct observation method of observing the
physical location and the activity therein. Trochim (2006) argued that direct observations
allows the researcher to be as unobtrusive as possible so as not to bias the observation—
the researcher is watching rather than taking part. Trochim further asserted that direct
observations tend to be more focused, and not take as long as participant observations.
I spent 12 hours observing the ICC Writing Centers—I observed 6 hours on the
Tupelo Campus Writing Center and 6 hours on the Fulton campus. I spent 2 hours in each
session observing the physical location and the activities within each writing center. I
took field notes and later added in details of my observations. I transcribed them as soon
as possible. I labeled them WRITING CENTER OBSERVATION NOTES. At the
heading of my notes, I wrote the time I observed the writing center, the date I observed
the writing center, the time and date I transcribed my notes, and the location of my
observation. In addition, I wrote my reactions to the observation. For an example, see
Appendix D.
I continued my observations until it became evident that the data were becoming
replicated. Merriam (1998) argued that data replication is one of the signs that data
saturation has occurred. Further signs of data saturation began occurring until my
observations were merely becoming interchangeable with old observations and there was
no sign of any new directions.

42

Data Analysis
Glense (2006) and Merriam (1998) argued that one of the advantages of
qualitative methodology is that data analysis is an ongoing process. For this study a
triangulation of data collection methods were included such as interviews with
community college students and faculty; writing center literature and writing center
observations. In addition, interviews were with business leaders were conducted to
determine what businesses and industries desire and need in an employee’s writing skills.
Triangulation employs multiple methods of data collection in an effort to secure the
borders of validity in a research study (Berg, 1995, p. 5). Furthermore, triangulation also
increases confidence in research findings by incorporating multiple kinds of data sources,
multiple researchers, and multiple theoretical perspectives (Denzin, 1989). Similarly,
Merriam (1998) noted that triangulation employs “multiple sources of data or multiple
methods to confirm the emerging findings” (p. 204). Consequently, data were collected
for this study in order to find out what participants said about community college writing
and to find out what I was actually observing. I then set about to form a chain of evidence
(Yin, 2003) to which I could verify my findings.
I studied my data to identify the specific sections that related to my research
questions. With such a mass of data, it became difficult to decipher. Patton (1990)
asserted that, “because qualitative study is unique, the analytical approach used will be
unique” (p. 372). As a result of this axiom, I organized my data into sections that were
comprehensible and related. Since this study was data-driven, I carefully read and reread
the data; I searched for keywords, concepts, themes, or ideas that would help outline the
analysis even before I began the analysis (Namey, et al., 2006). I then began the process
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of data reduction, which is the eliminating of data that is not relevant. According to Miles
and Huberman (1994), “Data reduction is a form of analysis that sharpens, sorts, focuses,
discards, and organizes data in such a way that final conclusions can be drawn and
verified” (p. 11).
I constantly reviewed my data in order to locate pertinent concepts, concerns,
questions, and points of data saturation. I made notes on my feelings and interpretations
that I gathered from the data. For example, I wrote in a memo:
Anna seems very passionate about the writing center. In honesty, she should, it’s
her livelihood and future. I would feel the same way if I were in her position. But,
I think, and really believe, that she would be passionate about writing centers
even it wasn’t her job. She just seems dedicated to making students better writers.
I made notes and wrote similar memos like this for all my interview participants.
Some of my notes and memos pertained to specific areas of a question I had asked; other
notes and memos may have been about some concurrence or doubt that I may have had
about something said or done in the interview.
Data Coding
According to Patton (1990), the first step in analysis is “to group answers…to
common questions [and] analyze different perspectives on central issues” (p. 376). As the
researcher, I collected data and searched for interrelated patterns within the data. I made
notes of any recurring phrases, words, or observations. This process, in turn, helped me to
understand the significance of the data I had collected. My next step was to code the data.
I divided the participants into groups and assigned them each two letters and a number.
For example, Business and Industry leaders were assigned the letters BL1, or BL2, and so
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on; writing center administrators were coded WC1, WC2, and so on; Peer tutors were
coded PT1, PT2, and so on. Data coding was performed simultaneously with my data
collection; this allowed me to establish patterns throughout my data. I then began to form
categories that related to my initial research questions:
1. How does the Writing Center impact academic achievement?
2. How does the Writing Center help students succeed in furthering their
education?
3. How does the Writing Center help students succeed in securing
employment?
4. How does the Writing Center help students succeed as employees?
5. How does the Writing Center help meet the needs of business and industry
by creating a more educated workforce?
6. How do business leaders consider writing skills in hiring and promotion
decision?
Data clusters emerged that addressed each of the research questions. I continued
this process until I reached a saturation point. I examined each of the data clusters to
determine the relevancy of each. The emergent of patterns and themes were recorded and
interpreted—these were the basis for the findings and conclusion..
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CHAPTER IV
FINDINGS

The purpose of this chapter is to report the findings from an inclusive analysis of
data collected during a single case study of former ICC students, writing center tutors and
administrators, and faculty involving their experience with the ICC Writing Center. In
addition, the analysis of data included what writing skills business and industry leaders
demanded from current and present employees in north Mississippi. The study utilized
Creswell’s (2003) recommended approach for analyzing qualitative data. It includes (a)
organizing data and transcribing interviews; (b) reading and comprehending transcripts,
summarizing notes, and reviewing documents and artifacts; (c) coding summary notes
and interviews; (d) coding to generate themes; (e) describing emerging themes and
describing findings into a narrative format; and (f) interpretation of the findings and
giving a description of what was learned from the research study. The following research
questions guided the study.
Research Questions
1. How does the Writing Center impact academic achievement?
2. How does the Writing Center help students succeed in furthering their
education?
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3. How does the Writing Center help students succeed in securing
employment?
4. How does the Writing Center help students succeed as employees?
5. How does the Writing Center help meet the needs of business and industry
by creating a more educated workforce?
6. How do business leaders consider writing skills in hiring and promotion
decision?
The chapter concludes with a summary of the findings and an identification of all
emergent themes that result from the analysis of the data for this study.
Case Analysis of the Itawamba Community College Writing Center
A single case study research method was used to explore the experiences of
former ICC students, ICC tutors, writing center directors, and faculty regarding the ICC
Writing Center. The case analysis employed data from interviews, summary notes, and
documents that were collected during the study. The researcher interviewed participants
and asked questions related to the impact of the writing center on academic achievement,
the impact of the writing center on securing employment, the impact of the writing center
on student retention, the impact of the writing center on helping students succeed as
employees, the impact of the writing center on meeting the writing demands of business
and industry by creating a more educated workforce, and the impact of writing skills on
business leaders as they hire and promote employees.
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Description of Case
The study interviewed participants to discover and identify their perceived
experiences with ICC Writing Center. The study also included interviews with business
leaders from northeast Mississippi regarding the writing skills of current and future
employees. The study evolved from the researcher’s theoretical framework of North’s
(1984) seminal article “The Idea of A Writing Center” which posits that a writing center
should be a place where writers are transformed by high quality learning experiences and
at the goal of the writing center was to create better writers, not better writing.
Introduction to Participants of the Study
There were 24 former ICC students, 5 ICC Writing Center tutors, 2 ICC Writing
Center directors, 3 ICC faculty members, and 8 business leaders from northeast
Mississippi who participated in the study. All the participants lived and worked within
the six county district of the ICC which includes Pontotoc County, Chickasaw county,
Choctaw County, Monroe County, Itawamba County, and Lee County. Each participant
was assigned a pseudonym in the study to protect his or her identity.

Participants in the Study
Former Students
Chayna made her first visit to the Tupelo campus writing center in June, during
the 1st summer session of 2010. She had a new instructor for Comp II and she was
nervous. Chayna had a B in Comp I but admitted that Comp II was going to be very
difficult. She h Chayna made her first visit to the Tupelo campus writing center in June,
during the 1st summer session of 2010. She had a new instructor for Comp II and she was
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nervous. Chayna had a B in Comp I but admitted that Comp II was going to be very
difficult. She had always struggled with writing and was very surprised when she
managed to get a B in Comp I. She wanted to get another B in Comp II which is why she
had come to the ICC Writing Center.
Adam is a former ICC student who earned a Tool and Die certificate in 2010. One
of the academic requirements for earning the vocational certificate was Composition I.
Adam was on the verge of having a mid-term D in the course when he first attended the
ICC Writing Center.
Andrew is 22 years old and worked at a large bank in North Mississippi. He
worked in the computer billing department and liked his job. Andrew attended ICC and
majored in computer technology, “I have always been interested in computers, it seemed
like it was the only thing I was good at.” Andrew completed his courses at ICC in the
spring of 2010.
Amber completed her studies at ICC in the spring of 2010. In the summer, she
now works as a waitress/hostess at a well-known restaurant in Tupelo Mississippi. Amber
is presently attending the University of Mississippi where she is majoring in speech
therapy. She is now thinking about changing her major to elementary education.
Chris describes himself as a country boy who never dreamed he would ever go to
college. He is engaged to a girl that has just been accepted into the nursing program at
ICC. Chris was awarded a two-year certificate in Tool and Die from ICC and is now
employed with a company that manufactures disk-brakes for the new Toyota plant in
Blue Spring Mississippi. He now makes a good income and he and his fiancé are looking
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to buy a house very soon. Chris had to complete 3 hours of English composition in order
to receive his certificate in Tool and Die from ICC.
Chelsi works for the Head Start Program in Monroe county, Mississippi. She will
be a junior when she returns to school, but as of now, she does not know when or where
she will go back to school. Her major will be in social work. Chelsi completed her
Associate Degree in Sociology at ICC and looks forward to getting her Bachelors and
maybe a Masters in Social Work.
Laura works part-time in her father’s business. She has attended ICC for the past
two years and plans to begin her studies at Mississippi State University in the fall. Her
major is music.
William enrolled at ICC in the fall of 2009. His first declared major was
Undecided, he later changed his major to Forestry, and now he is enrolled in the two-year
Forestry Technology program where he hopes to receive an Associate of Applied Science
Degree in Forestry Technology in either the fall or spring of 2012. William failed his
first attempt at English composition; he took it again the next semester and dropped it. On
his third attempt, he passed it with a B. The Forestry Technology program only requires 3
hours of English Composition.
Brandi is a former ICC student who is now employed with a large bank in Tupelo,
Mississippi. Her major was elementary education when she attended ICC. She became
pregnant in 2010 and dropped out of school. However, she made good grades in English
and hopes to return to school part-time soon.
Nathan was enrolled in the Electrical Technology program at ICC. He is 12 hours
short of receiving his certificate. Nathan has applied for a job in maintenance at the
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Toyota plant in Chayna made her first visit to the Tupelo campus writing center in June,
during the 1st summer session of 2010. She had a new instructor for Comp II and she was
nervous. Chayna had a B in Comp I but admitted that Comp II was going to be very
difficult. She had always struggled with writing and was very surprised when she
managed to get a B in Comp I. She wanted to get another B in Comp II which is why she
had come to the ICC Writing Center.
Adam is a former ICC student who earned a Tool and Die certificate in 2010. One
of the academic requirements for earning the vocational certificate was Composition I.
Adam was on the verge of having a mid-term D in the course when he first attended the
ICC Writing Center.
Andrew is 22 years old and worked at a large bank in North Mississippi. He
worked in the computer billing department and liked his job. Andrew attended ICC and
majored in computer technology, “I have always been interested in computers, it seemed
like it was the only thing I was good at.” Andrew completed his courses at ICC in the
spring of 2010.
Amber completed her studies at ICC in the spring of 2010. In the summer, she
now works as a waitress/hostess at a well-known restaurant in Tupelo Mississippi. Amber
is presently attending the University of Mississippi where she is majoring in speech
therapy. She is now thinking about changing her major to elementary education.
Chris describes himself as a country boy who never dreamed he would ever go to
college. He is engaged to a girl that has just been accepted into the nursing program at
ICC. Chris was awarded a two-year certificate in Tool and Die from ICC and is now
employed with a company that manufactures disk-brakes for the new Toyota plant in
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Blue Spring Mississippi. He now makes a good income and he and his fiancé are looking
to buy a house very soon. Chris had to complete 3 hours of English composition in order
to receive his certificate in Tool and Die from ICC.
Chelsi works for the Head Start Program in Monroe county, Mississippi. She will
be a junior when she returns to school, but as of now, she does not know when or where
she will go back to school. Her major will be in social work. Chelsi completed her
Associate Degree in Sociology at ICC and looks forward to getting her Bachelors and
maybe a Masters in Social Work.
Laura works part-time in her father’s business. She has attended ICC for the past
two years and plans to begin her studies at Mississippi State University in the fall. Her
major is music.
William enrolled at ICC in the fall of 2009. His first declared major was
Undecided, he later changed his major to Forestry, and now he is enrolled in the two-year
Forestry Technology program where he hopes to receive an Associate of Applied Science
Degree in Forestry Technology in either the fall or spring of 2012. William failed his
first attempt at English composition; he took it again the next semester and dropped it. On
his third attempt, he passed it with a B. The Forestry Technology program only requires 3
hours of English Composition.
Brandi is a former ICC student who is now employed with a large bank in Tupelo,
Mississippi. Her major was elementary education when she attended ICC. She became
pregnant in 2010 and dropped out of school. However, she made good grades in English
and hopes to return to school part-time soon.
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Nathan was enrolled in the Electrical Technology program at ICC. He is 12 hours
short of receiving his certificate. Nathan has applied for a job in maintenance at the
Toyota plant in Blue Springs, Mississippi. At the time of the interview, he was employed
at Tecumseh in Verona, Mississippi.
Jasmine is a former first generation student at ICC. She is now working as a
secretary at a law firm in Pontotoc, Mississippi. Jasmine was in the Paralegal/Legal
Studies program at ICC and hopes one day to complete her Bachelor’s degree and maybe
attend law school at the University of Mississippi.
Marshall works construction for a homebuilding construction company.
Hailey works as a hair-stylist at a beauty salon in Tupelo, Mississippi.
Braden majored in Business and is now employed at a major retail store in the
mall.
Lee works the night shift at a local manufacturing plant, and plans to return to
college in the fall where he will continue his courses in Business Administration.
Makia is currently unemployed but plans to re-enter college in the spring semester
at ICC.
Amanda is continuing her education as a Physical Therapist, and lacks only one
semester to complete her degree.
Allison is a student at the Cosmetology school in north Mississippi.
Brittany, Stephen, Marcus, and Amanda were unemployed.
David is now between semesters at the University of Mississippi on the Tupelo
campus. He is majoring in Criminal Justice and is 3 semesters away from getting his
degree.
53

Taylor completed the Radiologic Technology program at ICC in May of 2011.
She is now employed at the North Mississippi Medical Center (NMMC) in Tupelo,
Mississippi.
Myron was enrolled in the Automobile and Diesel Technology Program at ICC.
He left the program without getting a certificate, but plans to return next semester or
maybe the semester.
Cameron is an Education major who is now attending Mississippi State
University. He blamed the writing center for a C he made on a paper when he was a
sophomore at ICC.
Will is unemployed. He said he is trying to get a job at the Toyota plant in Blue
Springs, Mississippi.
Blue Springs, Mississippi. At the time of the interview, he was employed at
Tecumseh in Verona, Mississippi.
Jasmine is a former first generation student at ICC. She is now working as a
secretary at a law firm in Pontotoc, Mississippi. Jasmine was in the Paralegal/Legal
Studies program at ICC and hopes one day to complete her Bachelor’s degree and maybe
attend law school at the University of Mississippi.
Marshall works construction for a homebuilding construction company.
Hailey works as a hair-stylist at a beauty salon in Tupelo, Mississippi.
Braden majored in Business and is now employed at a major retail store in the
mall.
Lee works the night shift at a local manufacturing plant, and plans to return to
college in the fall where he will continue his courses in Business Administration.
54

Makia is currently unemployed but plans to re-enter college in the spring semester
at ICC.
Amanda is continuing her education as a Physical Therapist, and lacks only one
semester to complete her degree.
Allison is a student at the Cosmetology school in north Mississippi.
Brittany, Stephen, Marcus, and Amanda were unemployed.
David is now between semesters at the University of Mississippi on the Tupelo
campus. He is majoring in Criminal Justice and is 3 semesters away from getting his
degree.
Taylor completed the Radiologic Technology program at ICC in May of 2011.
She is now employed at the North Mississippi Medical Center (NMMC) in Tupelo,
Mississippi.
Myron was enrolled in the Automobile and Diesel Technology Program at ICC.
He left the program without getting a certificate, but plans to return next semester or
maybe the semester.
Cameron is an Education major who is now attending Mississippi State
University. He blamed the writing center for a C he made on a paper when he was a
sophomore at ICC.
Will is unemployed. He said he is trying to get a job at the Toyota plant in Blue
Springs, Mississippi.
ad always struggled with writing and was very surprised when she managed to get
a B in Comp I. She wanted to get another B in Comp II which is why she had come to the
ICC Writing Center.
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Adam is a former ICC student who earned a Tool and Die certificate in 2010. One
of the academic requirements for earning the vocational certificate was Composition I.
Adam was on the verge of having a mid-term D in the course when he first attended the
ICC Writing Center.
Andrew is 22 years old and worked at a large bank in North Mississippi. He
worked in the computer billing department and liked his job. Andrew attended ICC and
majored in computer technology, “I have always been interested in computers, it seemed
like it was the only thing I was good at.” Andrew completed his courses at ICC in the
spring of 2010.
Amber completed her studies at ICC in the spring of 2010. In the summer, she
now works as a waitress/hostess at a well-known restaurant in Tupelo Mississippi. Amber
is presently attending the University of Mississippi where she is majoring in speech
therapy. She is now thinking about changing her major to elementary education.
Chris describes himself as a country boy who never dreamed he would ever go to
college. He is engaged to a girl that has just been accepted into the nursing program at
ICC. Chris was awarded a two-year certificate in Tool and Die from ICC and is now
employed with a company that manufactures disk-brakes for the new Toyota plant in
Blue Spring Mississippi. He now makes a good income and he and his fiancé are looking
to buy a house very soon. Chris had to complete 3 hours of English composition in order
to receive his certificate in Tool and Die from ICC.
Chelsi works for the Head Start Program in Monroe county, Mississippi. She will
be a junior when she returns to school, but as of now, she does not know when or where
she will go back to school. Her major will be in social work. Chelsi completed her
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Associate Degree in Sociology at ICC and looks forward to getting her Bachelors and
maybe a Masters in Social Work.
Laura works part-time in her father’s business. She has attended ICC for the past
two years and plans to begin her studies at Mississippi State University in the fall. Her
major is music.
William enrolled at ICC in the fall of 2009. His first declared major was
Undecided, he later changed his major to Forestry, and now he is enrolled in the two-year
Forestry Technology program where he hopes to receive an Associate of Applied Science
Degree in Forestry Technology in either the fall or spring of 2012. William failed his
first attempt at English composition; he took it again the next semester and dropped it. On
his third attempt, he passed it with a B. The Forestry Technology program only requires 3
hours of English Composition.
Brandi is a former ICC student who is now employed with a large bank in Tupelo,
Mississippi. Her major was elementary education when she attended ICC. She became
pregnant in 2010 and dropped out of school. However, she made good grades in English
and hopes to return to school part-time soon.
Nathan was enrolled in the Electrical Technology program at ICC. He is 12 hours
short of receiving his certificate. Nathan has applied for a job in maintenance at the
Toyota plant in Blue Springs, Mississippi. At the time of the interview, he was employed
at Tecumseh in Verona, Mississippi.
Jasmine is a former first generation student at ICC. She is now working as a
secretary at a law firm in Pontotoc, Mississippi. Jasmine was in the Paralegal/Legal
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Studies program at ICC and hopes one day to complete her Bachelor’s degree and maybe
attend law school at the University of Mississippi.
Marshall works construction for a homebuilding construction company.
Hailey works as a hair-stylist at a beauty salon in Tupelo, Mississippi.
Braden majored in Business and is now employed at a major retail store in the
mall.
Lee works the night shift at a local manufacturing plant, and plans to return to
college in the fall where he will continue his courses in Business Administration.
Makia is currently unemployed but plans to re-enter college in the spring semester
at ICC.
Amanda is continuing her education as a Physical Therapist, and lacks only one
semester to complete her degree.
Allison is a student at the Cosmetology school in north Mississippi.
Brittany, Stephen, Marcus, and Amanda were unemployed.
David is now between semesters at the University of Mississippi on the Tupelo
campus. He is majoring in Criminal Justice and is 3 semesters away from getting his
degree.
Taylor completed the Radiologic Technology program at ICC in May of 2011.
She is now employed at the North Mississippi Medical Center (NMMC) in Tupelo,
Mississippi.
Myron was enrolled in the Automobile and Diesel Technology Program at ICC.
He left the program without getting a certificate, but plans to return next semester or
maybe the semester.
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Cameron is an Education major who is now attending Mississippi State
University. He blamed the writing center for a C he made on a paper when he was a
sophomore at ICC.
Will is unemployed. He said he is trying to get a job at the Toyota plant in Blue
Springs, Mississippi.
Peer Tutors
Glenn is a first year tutor. He believes that working at the ICC Writing Center has
made him realize some of his strengths and weaknesses that may be applicable when he
tries to find a job.
Richard says that he believes that he is good at “connecting with students and
understanding what they want to say.” He plans to use the ICC Writing Center experience
when he gets out of school and applies for a job.
Brianna explains that her writing center experience has helped her become a more
compassionate person.
Randall contends that the ICC Writing Center has given him a “volunteering
experience.”
Stephanie believes that the writing center experience will show future employers.
ICC Writing Center Directors
Larry Armstrong is the founder and former ICC Writing Center Director.
Anna Britt is the current ICC Writing Center Director.
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ICC Faculty
Ken Bishop is the Chairman of the English Department at ICC.
Jonathan Armstrong teaches English at ICC.
Ashley Lancaster teaches composition and literature courses at ICC.
Business Leaders in North Mississippi
John Knox is a banker in Tupelo, Mississippi.
Louis Witfield is the CEO of a large non-profit organization that deals with
advancing education for economic growth in northeast Mississippi.
Roger Brown is head of Human Resources at a large health care facility in north
Mississippi.
Beth Frick is in charge of hiring and promotions at a large hospital in north
Mississippi.
Rosalyn Campbell is the director of education at a large health care facility in
north Mississippi.
Steve Taylor owns a real estate company which buys and sells real-estate over an
eight county area of north Mississippi. Taylor has a Business degree but admits that only
one of his real-estate agents has a degree.
Mike Johnson is an insurance agent aRoger Brown is head of Human Resources
at a large health care facility in north Mississippi.
Beth Frick is in charge of hiring and promotions at a large hospital in north
Mississippi.
Rosalyn Campbell is the director of education at a large health care facility in
north Mississippi.
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Steve Taylor owns a real estate company which buys and sells real-estate over an
eight county area of north Mississippi. Taylor has a Business degree but admits that only
one of his real-estate agents has a degree.
Mike Johnson is an insurance agent and owner of an insurance company in north
Mississippi that sells a myriad of insurance policies.
Todd Beadles is head of the business division of a large community development
foundation in Tupelo, Mississippi. This particular community development foundation
partners with ICC as a way of creating professional development and workforce training
opportunities for businesses and industries in north Mississippi. The community
development foundation contributes a variety of resources that are vital to the success of
economic growth in north Mississippi—both play a large role in providing the workforce
opportunities for a higher quality of life. Todd is a conduit for workforce education and
business and industry.
Steven Carry is the head of the Human Resources Department at a large automotive
plant in north Mississippi.
nd owner of an insurance company in north Mississippi that sells a myriad of
insurance policies.
Todd Beadles is head of the business division of a large community development
foundation in Tupelo, Mississippi. This particular community development foundation
partners with ICC as a way of creating professional development and workforce training
opportunities for businesses and industries in north Mississippi. The community
development foundation contributes a variety of resources that are vital to the success of
economic growth in north Mississippi—both play a large role in providing the workforce
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opportunities for a higher quality of life. Todd is a conduit for workforce education and
business and industry.
Steven Carry is the head of the Human Resources Department at a large automotive
plant in north Mississippi.
Impact of the Itawamba Community College Writing Center
The following section of the case analysis includes the perceptions of participants
regarding the impact of the ICC Writing Center. Research questions one through five
addressed the impact of the ICC Writing Center on former students, peer tutors, faculty,
and writing center directors. Research question six involved the perceptions of business
leaders on the writing skills of current and potential employees. The research questions
are:
1. How does the Writing Center impact academic achievement?
2. How does the Writing Center help students succeed in securing
employment?
3. How does the Writing Center help students succeed in furthering their
education?
4. How does the Writing Center help students succeed as employees?
5. How does the Writing Center help meet the needs of business and industry
by creating a more educated workforce?
6. How do business leaders consider writing skills in hiring and promotion
decisions?
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Summary Notes
Student participants were very open about their experiences with the ICC Writing
Center. Not all participants agreed the writing center helped them. Some participants
could only remember going to the writing center but could not recall the exact reasons for
their visits. Other participants noted that the writing center was very beneficial to their
educational journey.
Research Question 1
How does the Writing Center impact academic achievement?
This question was related to student achievement and helped guide the study.
Former ICC students, faculty, writing center administrators, and peer tutors addressed the
following question: How does the Writing Center impact academic achievement?
Former Students (How does the Writing Center impact academic achievement?)
The majority of the participants admitted that the ICC Writing Center helped them
with their academics. Chayna had always struggled with writing and was very surprised
when she managed to get a B in Comp I. She wanted to get another B in Comp II which
is why she came to the ICC Writing Center. “That’s what I think the writing center is for,
is to help me get a good grade on my essays and pass the course…I think that’s the
purpose of the writing center, it has helped me make a good grade on my papers.”
Adam is a former ICC student who earned a Tool and Die certificate in 2010.
Adam was on the verge of having a mid-term D in his composition course when he first
attended the ICC Writing Center. He believes that the writing center is supposed to help
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students with their writing. He confessed that, “they helped me, and I don’t think I could
have passed the course without their help.”
Randy is a peer tutor at the ICC Writing Center. He stated that his job at the
writing center is to “help the student with his or her paper, and try to get it good enough
so they can turn it in and hopefully make a good grade on it.”
Andrew explained how the ICC Writing Center helped him complete his
Associate Degree, “I can’t say the writing center actually helped me get this job, but it
sure helped me to pass English. I had to have six hours of English and I don’t think I
would have passed without their help.”
Chris described himself as a country boy who never dreamed he would ever go to
college. He admits that “he couldn’t write worth a flip” but wrote the best way he could.
He said he had heard his “…teacher talk ‘bout’ the writing center and that they could help
us with our papers, so that’s what I did.” He confessed that “I don’t think I could have got
through that course without them [the writing center] helping me.”
Chelsi acknowledged that the ICC Writing Center helped her to become a better
writer, and thus, a better student.
Laura worked part-time in her father’s business. She has attended ICC for the past
two years and plans to begin her studies at Mississippi State University in the fall. Her
major is music. “I think going to the writing center and my writing classes really helped
me…I think the Writing Center probably had something to do with me learning how to
write better and being a better student.”
William failed his first attempt at English composition; he took it again the next
semester and dropped it. His third attempt he passed it with a B. The Forestry
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Technology Program only requires 3 hours of English Composition. William attended
two conferences at the ICC Writing Center during his composition course. He admitted
that it helped him pass the course, “I know I wouldn’t have passed English if I hadn’t
gone to the writing center.”
Brandi was a former ICC student who is now employed with a large bank in
Tupelo, Mississippi. Her major was Elementary Education when she attended ICC. She
stated that her writing center visits helped her to become a better writer, “I do remember
that they [the writing center] really helped me to become a better writer.”
Marshall’s response resonated with several other respondents. He said, “The
writing center helped me pass the course and gave me confidence that I could write a
paper or research paper.”
Hailey continued by saying that she didn’t remember too much about going to the
writing center but could recall that “they were nice and helped me with a lot of things I
was getting bad grades on, such as my grammar and punctuation and that kind of stuff.”
Braden believed that the writing center helped him get through English, which he
states was his “worst course out of the whole thing.” He pointed out, however, that
without the writing center, “I don’t think I would have made it…”
Lee remembered going to the writing center because he had made a D on his first
essay:
I knew I was going to fail the course if I didn’t get somebody to help me. My
English teacher helped me a lot and then she told me to go to writing center—said
they had tutors there that could help me with my writing. I remember they, it was
a girl, and she asked me what I needed help on, and I said everything…I told her I
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just couldn’t write and I was going to fail the course and all that…and I remember
she told me that she would help me and that I could do this, she was great……I
just worked hard and I did manage to pass the course.
Amanda is continuing her education as a Physical Therapist, and at the time of
this writing, lacked only one semester to complete her degree. She praised the ICC
Writing Center for the way they helped her, “They helped me a lot on my writing in
different ways—I mean they helped me out like reading over my paper and going over
this and that, and they just seemed like they really cared.”
Many of the respondents could not recall the exact writing deficiencies that
brought them to the ICC Writing Center. However, a few of the respondents recalled
about the specific problems they had with their essays. Alison recalls her experience this
way: “I remember I had trouble with my thesis, I couldn’t understand just what it was I
was missing, and there were a couple of other things but I do remember they helped me
with it.”
Brittany complained about her introductions, “My introductions was what was
bad. Now I know what I was doing was just that I would start off writing without any
kind of introduction of what I was writing about. This was one way the writing center
really helped me.”
Stephen said, “Definitely it was my thesis sentence…I would write my thesis
sentence or what I thought was my thesis statement and my teacher would tell me to
rewrite it…yeah, I do remember them [the writing center] helping me with that”
Amanda said the ICC Writing Center helped her specifically by, “helping me to
make my paper flow better—they would help me revise the paper and I could see how to
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make it better, I guess revision was what they helped me with most—they showed me
how to revise my paper and how important it was in writing…but overall, they helped me
just to write better.
Negative Student Responses to the ICC Writing Center
Not all students had a positive experience with the ICC writing center. Out of 37
former students, 5 former students had negative responses to the writing center, and 4 of
the former students admitted that they attended the ICC Writing Center but could not
recall if it helped them or not. Interestingly, however, all four students confessed that, “I
guess it helped” but could not remember how or why or when. On the other hand, five
former students were adamant about their negative experience with the writing center.
David is now in-between semesters at the University of Mississippi on the Tupelo
campus. He is majoring in Criminal Justice and is 3 semesters away from getting his
degree. David concluded that the writing center had very little to do with his successful
completion of two-year courses at ICC, “I went to the writing center a couple of times,
they just didn’t help me that much. I don’t know if it was me or them, or a combination
of both, but I just didn’t get anything out of it.” David admitted that he wanted the
writing center to proof-read and correct his paper and confesses, “I pretty much, I guess,
wanted them fix it for me so I wouldn’t have to worry about it.” David’s concept of the
writing center is not that unusual; actually that’s the general consensus of most students,
when you ask them what they think the writing center does. David, however, candidly
stated that “the writing center for me was just a waste of time; I couldn’t see where they
did anything as far as helping me write a better paper.”
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Taylor completed the Radiologic Technology program at ICC in May of 2011.
She is now employed at the NMMC in Tupelo, Mississippi. Taylor said the ICC Writing
Center was not consistent in providing her with the help she needed to make a good grade
in English composition, “For the Radiologic program, I needed a pretty high GPA to get
in the program, so I needed a good grade in all my subjects. A lot of my friends and my
instructor had told me about going to the writing center so I went.” Taylor pointed out
that she believes the effectiveness of a writing center conference largely depends on
who’s working in the writing center that day. Taylor stated,
My friends told me this too, that some of the students working in the writing were
real good and some weren’t. I’d been twice, so I knew what they were talking
about. The first time I went, this girl, I can’t remember who she was, but she
really helped me a lot—stuff like my introduction, I remember she helped me
with that, and my body paragraphs, she just helped me and showed me how to
write it better and I could see how it was better, and it really helped…the second
time I went, there was this guy, I don’t know if he was just having a bad day or
what, but he just acted like he didn’t care if I needed help or not, he was just kind
of —he didn’t need to be there if you ask me…
Myron was enrolled in the Automobile and Diesel Technology Program at ICC.
He left the program without getting a certificate, but plans to return next semester or
maybe the next. He said, “I’ve got too much time and money in it to quit now.” Myron
disagreed with the methods the ICC Writing Center used when he attended his one and
only conference:
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I don’t remember what I said, but I said something like I wanted them read over
my paper and help me correct it. I had a couple of friends who had been there and
they said how they really took care of them and helped them redo their writing
and stuff…they didn’t help me at all…told me that all that was wrong—I knew
what was wrong with it [his essay] I needed somebody to help me fix it…they
said something like they showed me what was wrong but I needed to correct
it…he said he wasn’t going to rewrite my paper for me, I had to do that…I don’t
know, I just wasted my time going there.
The remaining two former students who had negative experiences with the ICC
Writing Center (Cameron and Will) specifically blamed the writing center for the grade
they received on particular paper or essay. This is not surprising; students often hold the
writing center responsible for their grades on the particular assignment the writing center
helped them with.
Cameron is an Education major who is now attending Mississippi State
University. He blamed the writing center for C he made on a paper when he was
sophomore at ICC. Cameron said he went to the writing center with what he thought was
a good argumentative essay. The tutor at the writing center in turn suggested that he
substantially change some of his body paragraphs. He recalls the session:
I asked them to check and see if my argument was clear and if I gave enough
evidence and all that…they suggested that I make all these changes, I can’t
remember what all he said for me to do, but I did it…I revised the paper and took
it back to the writing center and the person working on that day read it over and
basically had me making a bunch of other changes and so I did what she
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said…when I got the paper back, I made a C on it…if I had just let it alone, I
know I’d made a better grade than that…anyway, needless to say I didn’t go back.
Will is unemployed. He said he is looking trying to get a job at the Toyota plant in
Blue Springs, Mississippi. Will remembered going to the ICC Writing Center when he
was taking English Composition I, “the writing center didn’t help me at all…really it just
messed up my grade worse than it helped me. I got a D on a paper I wrote and I told my
teacher that I took it to the writing center and they [the writing center] said it looked
pretty good…she [the teacher] didn’t say anything…but I wouldn’t never go back I know
that…so I’m not someone you want to ask about going to the writing center at ICC.”
Faculty and Writing Center Directors (How does the Writing Center impact
academic achievement?)
Dr. Ken Bishop is the Chairman of the English Department at ICC. Dr. Bishop
supports the idea that the purpose of writing centers is to improve student writing
abilities. He believes that community college writing centers enable students to be more
successful with their college assignments, “the centers offer help in understanding the
assignment, approaching the assignment, and completing the assignment.” Dr. Bishop
further stresses the traditional pedagogical concept by saying:
Writing centers do not primarily focus on correcting papers but in helping
students think through the assignment and develop strategies for developing ideas
and expressing themselves correctly. The center also offers group presentations
on basic writing topics along with topics suggested by faculty members.
Jonathan teaches English at ICC. He endorses the concept that community college
writing centers are places “to foster writing skills in college students at both the freshman
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and sophomore levels.” Explicitly, he identifies the writing center as a place where
“students receive instruction from the drafting to final revision stages through casual
peer-to-peer and instructor-to-student interactions,”
Ashley also teaches English at ICC. She believes that the writing center’s goal is
help students learn to write more effectively and to provide students with a one-on-on
learning environment. Ashley confesses that teachers are not always able to provide
personal tutoring sessions to students. However, she states that the “Writing Center offers
students the chance to engage with a tutor, ask questions, and receive immediate
feedback. Students are also tutored by their peers, which often makes the students feel
more at ease when they are discussing their concerns about writing.”
Former writing center director Larry Armstrong stated that the ICC Writing
Center helped students with drafting and revision stages, all in hopes that they would
become better writers, and more confident about their writing…”we help them with a
wide range of writing tasks across the college—not only remedial or developmental
students, but with students who score high enough on their entrance exams to get into
college.” Armstrong continued by saying that classroom writing throughout the college is
what will help students learn through writing:
We want our students to write as much as they can through all their classes in
order to gain the skills they’re going to need when they leave us. We want them to
learn through writing that they need…our purpose is not to just go in there and sit
there in a little conference and help people write, that’s a major part of what we
do, but we try to promote writing. We’re not there just to help students make a
better grade—we’re there to help them become better writers.
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ICC Writing Center Director Anna Britt argued that the purpose of the ICC
writing center went much deeper than merely helping students to write better, “we’re
really just meeting students at their writing skills level…it may be where they can’t put a
subject and verb together, and that’s where they’re starting, so we’re meeting them there,
and trying to take them to a level where they can complete composition.” Britt
acknowledged her challenges as a community college writing center director when she
unflinchingly stated that,
Many students do not know what an essay is, and there are a lot of students who
do not know the difference between an essay and a report, or book report… the
writing center plays a large role in that because they can go there and get extra
help that the teacher might not have time to give them, because when I had a night
class over there ….it just did not give you much time to work one-on-one…they
need to feel that somebody is watching out for them.
Summary of Findings for Research Question 1.
How does the writing center impact academic achievement?
Eighteen of the former students agreed that the writing center helped them in
some way with academic achievement. Emergent themes consisted of, “it helped me” and
“it helped me pass the course.” A more exhaustive list of emergent themes formulated by
former ICC students are listed below.
“…helped me make a good grade on my papers.”
“They helped me.”
“I don’t think I would have passed without their help.”
“I know I wouldn’t have passed English if I hadn’t gone to the writing center.”
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“I don’t think I could have got through that course without them [the writing
center] helping me.”
“Helped me to become a better writer.”
“…something to do with me learning how to write better.”
“I know I wouldn’t have passed English if I hadn’t gone to the writing center.”
“The writing center really helped me to write better.”
“…helped me pass the course.”
“…helped me with a lot of things I was getting bad grades on.”
“I don’t think I would have made it…”[without the writing center].
“With their [writing center] help, I did manage to pass the course.”
“They helped me a lot on my writing in different ways.”
“I do remember them [the writing center] helping me with that.”
Five former ICC stud ents replied negatively to the writing center. David stated
“that the writing center for me was just a waste of time, I couldn’t see where they did
anything as far as helping me write a better paper.” Taylor said that the peer tutor “just
acted like he didn’t care if I needed help or not, he was just kind of —he didn’t need to be
there if you ask me…” Myron replied that the writing center “didn’t help me at all” and
that he had “just wasted [his] time going there.”
Cameron is an education major who is now attending Mississippi State
University. He blamed the writing center for a C he made on a paper when he was
sophomore at ICC. Cameron said he went to the writing center with what he thought was
a good A or B argumentative essay.
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Will stated,
The writing center didn’t help me at all…really it just messed up my grade worse
than it helped me. I got a D on a paper I wrote and I told my teacher that I took it
to the writing center and they [the writing center] said it looked pretty good…she
[the teacher] didn’t say anything…but I wouldn’t never go back I know that…so
I’m not someone you want to ask about going to the writing center at ICC.
ICC faculty members responded positively to the impact of the writing center on
academic achievement. Bishop stated that he believes that community college writing
centers enable students to be more successful with their college assignments. Jonathan
identified the writing center as a place where “students receive instruction from the
drafting to final revision stages through casual peer-to-peer and instructor-to-student
interactions.” Ashley said that “our writing center's goal is to help our students learn to
write more effectively and to provide students with a one-on-on learning environment.”
ICC Writing Center Directors both agreed that the writing center had a large
impact on academic achievement. Britt stated that the ICC Writing Center was a place
where, “we’re really just meeting students at their writing skills level…it may be where
they can’t put a subject and verb together, and that’s where they’re starting, so we’re
meeting them there, and trying to take them to a level where they can complete
composition.” Armstrong also revealed how the writing center impacted students:
“students come to us and we help them with the invention stages of writing. We help
them with drafting and revision stages, all in the hopes that they become better writers.”
In conclusion, former students who used the writing centers, the ICC Writing
Center directors, and the ICC faculty agreed that the ICC Writing Center had a large
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impact on academic achievement. Students stated that the ICC Writing Centers helped
them with their writing, which in turn helped them to achieve academic success.
Research Question 2.
How does the Writing Center help students succeed in furthering their education?
The following research question was related to the impact of writing centers on
helping students further their education. Former ICC students, tutors, writing center
directors, and faculty were the following question: How does the Writing Center help
students succeed in furthering their education?
Former ICC students, writing center directors, peer tutors, and faculty addressed
their experiences on the impact writing centers had on furthering education. Andrew
explained how the ICC Writing Center helped him complete his Associate Degree, “I
can’t say the writing center actually helped me get this job, but it sure helped me to pass
English. I had to have six hours of English and I don’t think I would have passed without
their help.” Andrew further commented that the writing center gave him an unexpected
benefit in that, “it [the writing center] gave me confidence and they encouraged me—they
made me feel like I wasn’t that bad, and that I could write if I just took the time to think
about what I was doing.” Andrew revealed that the writing center was a turning point in
his completion of English composition,
I wasn’t doing good in English, and thought about dropping it, but I knew I had to
have it at some time or other, and then my instructor told me to try the writing
center—my instructor, I think helped me a lot, but the writing center just took
more time and told me more about what to change to make a better grade, and
that’s when I knew I could pass and I stuck with it…and I got my English courses
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out to the way…and, yeah, I do think I’m a better writer, like I said, it gave me
more confidence at least.”
Amber recalled her writing center experience in this way: “Yeah, I used the [ICC]
writing center two or three times, and as far as I can remember they helped me. I’ve
always been a good writer and have never had a lot of trouble with it. Mainly I went just
to get them to proof my papers.” Amber noted however, that the writing center did have
one benefit for her:
I think it was just that they, I guess, reassured me that I was a good writer, and
believe it not, that really gave me that much more confidence in my
writing…that’s when I started to experiment a little more and try different things
[with writing]—I guess, I became a little more creative with it, and that, I think
has really helped me.”
Chris had to complete 3 hours of English composition in order to receive his
certificate in Tool and Die from ICC. He conceded that, “that was the hardest thing I took
while I was there.” He further confessed that, “I guess it [the writing center] did help me
pass English, and I had to have that to get my degree.”
For Chelsi, the ICC Writing Center opened an intellectual window:
It just seemed like it made me think about my writing differently. They asked me
a lot of questions and they made me think about what I was trying to say…It
sounds crazy, but I began to think of myself as being someone smart, like I was
becoming like an intellectual or something, and it’s good feeling. My teacher had
told us that we were in college and we needed to start thinking and speaking like
we were in college, and I think that’s kind of what I got out of my writing center
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experience and college in general…more confidence that maybe I was more
intelligent than I thought I was…yes, I think that’s definitely made me a better
employee here, I care about my work, and it’s not just about money either.
William failed his first attempt at English composition; he took it again the next
semester and dropped it. On his third attempt, he passed it with a B. The Forestry
Technology program only requires 3 hours of English Composition. William attended
two conferences at the ICC Writing Center during his composition course. He admitted
that it helped him pass the course, “I know I wouldn’t have passed English if I hadn’t
gone to the writing center. I know they hated to see me come, but they really helped me,
and they really helped me stay in school.”
Nathan said,
The only thing I can think of that the writing center may have helped me with is
that it maybe gave me a little confidence in my writing…I passed English, that’s
all I can think of but that kept me going. I was able to finish.
Marshall stated that, “it [the writing center] helped me pass the course and gave
me confidence that I could write a paper or research paper…if I hadn’t passed the course,
I would not have got my degree…”
Hailey believed that the writing helped her to increase her knowledge about
writing. She said that the writing center “got me up to where I could write decent, with
not too many mistakes and I passed, then I realized that I could write and that helped me
more than anything…I had to have 6 hours of English composition, and I got it.”
Lee explained how English composition affected him when he came to ICC, “I
just couldn’t write, I didn’t like it in high school and it was so much harder at ICC, I
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really didn’t think Marshall stated that, “it [the writing center] helped me pass the course
and gave me confidence that I could write a paper or research paper…if I hadn’t passed
the course, I would not have got my degree…”
Hailey believed that the writing helped her to increase her knowledge about
writing. She said that the writing center “got me up to where I could write decent, with
not too many mistakes and I passed, then I realized that I could write and that helped me
more than anything…I had to have 6 hours of English composition, and I got it.”
Lee explained how English composition affected him when he came to ICC, “I
just couldn’t write, I didn’t like it in high school and it was so much harder at ICC, I
really didn’t think I could pass it.” Lee said he remembered going to the writing center
because he had made a D on his first essay:
I could pass it.” Lee said he remembered going to the writing center because he
had made a D on his first essay:
I knew I was going to fail the course if I didn’t get somebody to help me. My
English teacher helped me a lot and then she told me to go to writing center—said
they had tutors there that could help me with my writing. I remember they, it was
a girl, and she asked me what I needed help on, and I said everything…I told her I
just couldn’t write and I was going to fail the course and all that…and I remember
she told me that she would help me and that I could do this, she was great…and
she did, but I think the most thing she helped me with, was just giving me
confidence that I could write, and I remember after a while I didn’t feel like I was
ignorant or anything like that…I just worked hard and I did manage to pass the
course…this is what helped me the most as far as staying in school.”
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Makia commented that the writing center gave her confidence in her writing. She
stated that confidence was probably the most important thing that kept her in school,
I was horrible at writing and I was scared of it, so I never did it unless I had to and
in college I had to write or I might as well quit…I went to the writing center, I
just wanted them to correct my paper and get out but they wouldn’t do that. At
first I was mad and then I knew I had to have help, so I guess I ended up listening
to them…I remember this one guy telling me that I just had to stop being scared
of it and just get back on it…that made me think about when I was a kid and
learning to ride my bicycle, I would fall off of it and skin my knees but I knew I
had to get right back on it and learn how to do it—I knew other people I knew
could write and pass…so I guess I knew I could too. That’s pretty much what the
writing center gave me was that feeling that if I fell off or had a wreck, I just had
to get right back on and learn how to do it…I did and I do, feel so much better
about myself now, it gave me a lot of confidence.
Amanda is continuing her education as a Physical Therapist. She stated that the
ICC Writing Center helped her succeed in her field, “It’s [the writing center] certainly
helped me to continue my education as physical therapist, so I guess you could say it has
prepared me and given me confidence.”
Amanda said the writing center taught her how to revise her paper. She claimed
this process is what actually “opened her eyes” to the writing process:
Whenever I got them [writing center] to help me with my paper, they would tell
me I needed more revision, and to go back over it again, and so I found out that
when I did, my papers got better and so on my next paper I knew like how to do
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it…and I started revising my papers more and I think that’s when I really started
learning how to write better and that has helped me in all my other courses too.
Peer Tutors (How does the Writing Center help students succeed in furthering their
education?)
Tutors at the ICC Writing Center described how the writing center helped
students, as well as themselves, further their education. Brianna explained that her
writing center experience has helped her become a more compassionate person:
I am more aware of a student’s needs. I now want to help them, not just because
I’m paid for this, but I want to help them to be better writers, and I believe that if
they’re better writers they’ll be able to finish college and get a good job and so
will I.
Stephanie stated that she liked to help students feel confident about their writing
skills. She said that confidence is very important in writing, “I think confidence is
everything, and that’s what I try to give it to the students.”
Glenn believed that as a peer tutor he could change the way a student felt about
learning. He said, “I hope to be able to give them confidence…I believe that if student
has confidence they can get through it…they can graduate, it’s all about someone telling
you—you can do it.”
Kelsey said that being a peer tutor puts her at advantage when it comes to helping
other students pass their courses, “I think students see us [peer tutors] as someone their
own age and everything, so they open up to us more. That’s when I can really get them to
listen to me and get them to write better…I tell them they’re going to have to become
good writers if they want to finish college, whether it’s here or any other college.”
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Richard wants to further his education in Mechanical Engineering at Mississippi
State University. He said he told students when they came in the writing center that they
could probably be anything they wanted to be but they had to be able to write and pass
the courses.
He stated that he believed that, “confidence is the big thing, if I can help them to
write and give them confidence that they can write, that’s what I want to do.”
Interviews with Faculty and Writing Center Directors (How does the Writing
Center help students succeed in furthering their education?)
Ken Bishop supports the idea that the purpose of writing centers is to improve
student writing abilities. He believes that community college writing centers enable
students to be more successful with their college assignments, “the centers offer help in
understanding the assignment, approaching the assignment, and completing the
assignment.” Dr. Bishop further stressed the traditional pedagogical concept that:
Writing centers do not primarily focus on correcting papers but in helping
students think through the assignment and develop strategies for developing ideas
and expressing themselves correctly. The center also offers group presentations
on basic writing topics along with topics suggested by faculty members.
Jonathan endorses the concept that community college writing centers are places
“to foster writing skills in college students at both the freshman and sophomore levels.”
Explicitly, he identified the writing center as a place where “students receive instruction
from the drafting to final revision stages through casual peer-to-peer and instructor-tostudent interactions.”
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Ashley states that the Writing Center's goal is to help our students learn to write
more effectively and to provide students with a one-on-on learning environment, “this is
one of the challenges…I believe that writing centers can help not only help students get
through their courses but can also give them the confidence to continue their education.”
Former ICC Writing Center director Larry Armstrong stated that the entire school
should be responsible for teaching writing. He argued that part of the writing center’s
program has been to “try to encourage teachers all the way across the campus to use
‘writing to learn’ to encourage them [students] to do more writing to learn.” Armstrong
continued by saying, “we want our students to write as much as they can through all their
classes in order for them to gain the skills they’re going to need when they leave us, and
gain the skills in learning through the writing that they need.” He also stated that the
“writing center is a place for people who to improve their writing skills, and it is also a
place where students can gain confidence.” Armstrong contends that writing is
fundamental to furthering one’s education and that without good writing skills a student’s
academic future will be limited.
The ICC Writing Center director stated that the writing center has a definite
impact on many students who are attempting to further their education:
We’re helping them [students] learn how to think…how to put their ideas in a
coherent order…and logical order… we are really meeting students at their skills
level…where they are, and it can be where they can’t put a subject and verb
together and that’s just where they’re starting so we’re meeting them there and
trying to take them to a level where they can complete composition and it’s
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challenging…many students do not know the difference between an essay and a
report.
Britt said that because writing is so pervasive throughout the academic process, it
is essential for students to learn how to write well. Britt also stated that confidence plays
a large role in whether a student succeeds or fails in college:
We have an inordinate amount of students who are [academically] underprepared.
What we have to do with students is to build those skills that they need to pass
comp I and comp II and we can do that, but we also have to build their confidence
to because so many of them especially the grandmothers…who were working all
day and fixing supper for their kids and coming to class at night and they’ve been
out of school for 30 years and they’re saying I don’t think I can do this and I have
to say yes you can do this and we have to build their confidence in this skill level
and I really do think the writing center plays a large role in that because they can
go there and get extra help that the teacher might not have time to give
them…they need to feel that somebody is watching out for them.
Britt believes that the writing center inherently helps build confidence for many
students, “I think that it’s confidence and building their confidence in their skills…not
just confidence in that they can finish, not that they just survive and make it through but
confidence that they can tackle the project and accomplish something.”
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Summary of the Finding for Research Question 2.
How does the Writing Center help students to succeed in furthering their
education?
The theme for furthering a student’s education emerged in two ways. Ten
participants agreed that the writing center had helped them further their education by
passing the requisite courses which allowed them to continue their education. Ten
mentioned English Composition as one of their hardest courses—they said that the
writing center helped them to pass this course which allowed them to continue their
college education. Six students specifically said they that the writing center gave them
confidence in their writing which in turn, was an educational motivator. Studies indicate
that writing self-efficacy contributes to better writing performance and that perceived
self-efficacy contributes to a student’s level of motivation, aspiration, and academic
achievement (Bandura, 1989).
All the participants said that the writing center helped them in some way further
their education. Emergent themes consisted of “passing the course” and “confidence.”
How does the Writing Center help students succeed in furthering their education?
Emergent Themes:
Passing the Course
“…would not have passed without their help...”
“…did help me… I passed English.”
“I know I wouldn’t have passed English if I hadn’t gone to the writing center.”
“…and I passed, then I realized that I could write…”
“…and I did manage to pass the course…”
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“…how to write better and that has helped me in all my other courses too…”
“…be able to finish college and get a good job…”
“…be able to write good if they want to finish college…”

Confidence
“…gave me confidence…”
“…gave me more confidence…”
“…gave me that much more confidence in my writing…”
“…more confidence…”
“…gave me a little confidence in my writing…I passed English.”
“…gave me confidence that I could write…”
“…was just giving me confidence that I could write…”
“…gave her confidence in her writing…”
“It gave me a lot of confidence.”
“It has prepared me and given me confidence.”
“I think confidence is everything.”
“I believe that if student has confidence they can get through it.”
“Confidence is the big thing, if I can help them to write.”
The Writing Center director and former writing center director acknowledge that
confidence plays a large role in helping students further their education. Britt stated that
the writing center is instrumental in building writing confidence for the students. She said
that many of the students are academically underprepared and “need to feel that
somebody is watching out for them.” Britt also believes that confidence in the writing
skills often builds confidence in other areas as well, “I think that it’s confidence and
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building their confidence in their skills…not just confidence in that they can finish, not
that they just survive and make it through but confidence that they can tackle the project
and accomplish something.”
Armstrong stressed confidence, but also believes the writing center is there to
help students learn to write and continue their education, “we want our students to write
as much as they can through all their classes in order for them to gain the skills they’re
going to need when they leave us, and gain the skills in learning through the writing that
they need.” He also stated that the “writing center is a place for people who to improve
their writing skills, and it is also a place where students can gain confidence.” Armstrong
contends that writing is fundamental to furthering one’s education and that without good
writing skills a student’s academic future will limited.

Research Question 3.
How does the Writing Center help students succeed in securing employment?
The following research question was related to students securing employment and
helped guide the study. Former ICC students, faculty, writing center administrators, and
peer tutors addressed the following question: How does the Writing Center help students
succeed in securing employment?
Former Students (How does the Writing Center help students succeed in securing
employment?)
Former students addressed their experience in securing employment in relation to
the Itawamba Community College Writing Center. Andrew explains that the ICC Writing
Center helped him complete his Associate Degree by helping him pass English. Andrew
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admitted that his current job never tested him for his writing skills, and that his current
job only required only a minimum of writing, but he does believe that in the future, he
will have to use his writing skills if he seeks any kind of promotion in his work, “I know
that sometimes down the road, if I ever want to go up in this job, they’ll want me to be
able to write something, and that’s the good thing is that I know I’ll be able to at least
write pretty good anyway.”
Chris was awarded a two-year certificate in Tool and Die from ICC and is now
employed with a company that manufactures disk-brakes for the new Toyota plant in
Blue Springs, Mississippi. He now makes a good income and he and his fiancé are
looking to buy a house very soon. Chris had to complete 3 hours of English composition
in order to receive his certificate in Tool and Die from ICC. He conceded that, “that was
the hardest thing I took while I was there.” Chris explained how the writing center helped
him in an indirect way:
I don’t think it [the writing center] had much to do with me just getting a job, but
in a way I guess it did, because I don’t think I could have got through that paper
without them helping me. I got a B on that paper and I couldn’t believe it—my
girlfriend couldn’t believe it either. But yeah, I guess it [the writing center] did
help me in a round-bout-way get my job, I passed English, and I had to have that
to get my degree.
Chelsi works for the Head Start Program in Monroe county, Mississippi. She will
be a junior when she returns to school, but as of now, she does not know when or where
she will go back to school. Her major will be in Social Work. Chelsi completed her
Associate Degree in Sociology at ICC and looks forward to getting her Bachelors and
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maybe a Masters in Social Work. Chelsi acknowledged that the ICC Writing Center
helped her to become a better writer, and thus, a better worker, “I think that’s definitely
made me a better employee here.”
Laura now works part-time in her father’s business. She has attended ICC for the
past two years and plans to begin her studies at Mississippi State University in the fall.
Her major is music. Laura made her one and only visit to the ICC Writing Center in the
spring of 2010. She said that in retrospect, the ICC writing center helped her more than
she realized:
I started to work in my father’s office part-time about six months ago and since
then I’ve been writing letters for him, to customers and people like that for him. I
never realized how different it was to write stuff like that, I love to write—I write
songs and poetry, but writing those letters and writing like this was totally new to
me…And, I think going to the writing center and my writing classes really helped
me learn to do this pretty good. Everybody that reads them says they’re good and
it’s really helped Daddy’s business I think…I think the Writing Center probably
had something to do with me learning how to write better.
Brandi is a former ICC student who is now employed with a large bank in Tupelo
Mississippi. Her major was elementary education when she attended ICC. She became
pregnant in 2010 and dropped out of school. However, she made good grades in English
and hopes to return to school part-time soon. Good writing skills are a must in her job at
the bank, “I have to have good writing skills here, I write memos, inter-departmental
correspondence, land descriptions and things like that.” She states that her writing center
visits helped her to become a better writer. Brandi recalls having to take a writing test for
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her present job, “I had to go into a room with a laptop and write a summary of a letter,
and I also had to write like an autobiographical paragraph about myself.” Brandi admits
that her writing center experience was a good one and that she now believes that it helped
her with her present job, “yeah, I think it gave me confidence in my writing, I can’t
remember what specific things I learned in the writing center, but overall, I know it really
helped me.”
Nathan was enrolled in the Electrical Technology program at ICC. He is 12 hours
short of receiving his certificate. Nathan has applied for a job in maintenance at the
Toyota plant in Blue Springs, Mississippi. At the time of the interview, he was employed
at Tecumseh in Verona, Mississippi. Nathan agreed that his writing center conference
helped him with his English composition, but said that it has had no effect on him finding
a job, “the only writing I’ve done is fill out a job application…the only thing I can think
that may have helped me is that it maybe gave me a little confidence in my writing…I
passed English, that’s all.” Nathan hopes to return to school in the future but says right
now, “I’ve just got to find a job making decent money.”
Jasmine is a former first generation student at ICC. She is now working as a
secretary at a law firm in Pontotoc, Mississippi. Jasmine was in the Paralegal/Legal
Studies program at ICC and hopes one day to complete her Bachelors degree and maybe
attend law school at the University of Mississippi. Jasmine claimed that the ICC Writing
Center played a large role in helping her find a job in a law office:
I went to the writing center I know at least three times…my teacher told us it was
a good idea to take our papers there and get some advice on how to do them
better…when I got this job, I had to type and write a couple of descriptive type
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pages so they could tell if I could write well enough and I guess I passed
(laughs)… Anyway, I know it helped me in the long to get a job.
Through logical deduction, Marshall proposed a theory that resonated with
several other respondents, “The writing center didn’t help me with finding a job at all.
But, I guess in a way it did—it helped me pass the course and me confidence that I could
write a paper or research paper…if I hadn’t passed the course, I would not have got my
degree, and without my degree, I probably would not have got the job I got.”
Hailey expressed very much the same sentiments:
If anything, the writing center helped me to understand what I was doing wrong,
some of my grammar, paragraph structures and things like that…how could the
writing center help me with finding a job? I guess it got me up to where I could
write decent, with not too many mistakes and I passed, then I realized that I could
write and that helped me more than anything…I had to have 6 hours of English
composition, and I got it, so…it did, it did in one way help me with finding work.
I haven’t thought of that.
Amanda is continuing her education as a Physical Therapist, and at the time of
this writing, lacked only one semester to complete her degree. She praised the ICC
Writing Center for the way they helped her, “They helped me a lot on my writing in
different ways—I mean they helped me out like reading over my paper and going over
this and that, and they just seemed like they really cared.” Amanda claimed, like many
other students, that the ICC Writing Center will help her indirectly when she begins to
seek permanent employment:
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I haven’t started looking for a job right now, but I really believe the writing center
will give me confidence when I do. It’s certainly helped me to continue my
education as physical therapist, so I guess you could say it has prepared me and
given me confidence, like to get a good job. I mean like it’s helped me learn how
to write different stuff that I think will help me when I get a job.
Amanda concluded by explaining her relationship with the writing center and her
future employment:
Through comp I and comp II and going to the writing center I just learned how to
write papers and how to improve them through the writing center, I don’t know
exactly how I’ll have to use the writing but I know I will at some point and I
really believe it’ll help me.
Interviews with Peer Tutors (How does the Writing Center help students succeed in
securing employment?
Peer tutors are the backbone of the writing center. They are the ones who meet the
students, listen to them, ask them questions, give them suggestions, make corrections for
them, and in most cases encourage them to become better writers. Peer tutors are in many
ways part-time teacher, counselor, and cheerleader for students seeking to improve their
writing skills.
Tutors at both ICC Writing Centers described how the writing center helpd
students, as well as themselves, become more educated and thus, become more
marketable for the workplace. Glenn is a first year tutor. He believes that working at the
ICC Writing Center has made him realize some of his strengths and weaknesses that may
be applicable when he is ready to seek employment: “My strength, as a writing center
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tutor is being sociable, I can interact with people good. My weaknesses in this area
[writing center] is computer expertise. I realize those things and I intend to work on that.”
Kelsey stated that she believes the ICC Writing Center will benefit her in the
workplace because: “I like being able to meet new people. I believe working in the
writing center will help me with future employment because I will be able to work well
with others. Kelsey stated that she will include her writing center job on her resume
because, “it will show leadership abilities, and that’s what most employers are looking
at.”
Richard said that he believes that he is good at “connecting with students and
understanding what they want to say.” He plans to use the ICC Writing Center experience
when he gets out of school and applies for a job. He says, “I want my future employer to
know what I am capable of.”
Brianna explained that her writing center experience has helped her become a
more compassionate person, “I am more aware of a student’s needs. I now want to help
them, not just because I’m paid for this, but I want to help them to better writers, and I
believe that if their better writers they’ll be able to finish college and get a good job. I
think I really care for people more now than before I started here.” Brianna believes that
her work at the ICC Writing Center will add to her resume in two ways, “it will show
future employers that I am not only academically prepared and have good communication
skills, but it will also show them that I can help others, and I get along real good with
other people.”
Randall said that the ICC Writing Center has given him a “volunteering
experience.” He continued by saying the ICC Writing Center has granted him, “the
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patience and ability to work well in assisting others.” He said that he “enjoys the progress
students make in a session and enjoys helping others come to a certain realization. The
look of ‘I understand now’ on a student’s face makes any minor frustrations worth the
trouble.” Randall hopes to enter the workforce as a teacher. Randall related how his
experience at the ICC Writing Center will assist him as a teacher: “the experience has
helped me realize the extent of what kind of students I might be interacting with as a
teacher. Working with students that struggle with writing has helped me learn and
practice new ways to explain how to write better. I will be at an advantage when I start
applying for work once I graduate.” Randall proposes to use his job at the ICC Writing
Center on his future job applications. He argued that this will show, “that I have
experience in not only writing but in guiding others in writing. The experience shows that
I have capable communication skills and the ability to work well with others.”
Stephanie said that she often gets frustrated when students “come in here
expecting us to write the essay for them.” She thinks, however, that this will be a plus in
the workplace: “I think it will help me know how to handle people who are trying to get
over on me. I’m a very nice person, and people say I’m very kind, but I have learned how
to tell when someone is taking advantage of my kindness.” She also stated that she likes
to help students feel confident about their writing skills. She said that confidence is very
important in writing, “I think confidence is everything, and that’s what I try to give it to
the students.” She also believes that the writing center experience will show future
employers, “that I have great leadership skills, and that I’m willing to help other people.”
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Interviews with Faculty and Writing Center Directors (How does the Writing
Center help students succeed in securing employment?)
ICC faculty member Ken Bishop is skeptical about any benefits writing centers
may produce for the workforce. He maintained that the impact writing centers have on
the workforce is “indirect” at best. In fact, he argued that it is “virtually impossible” to
collect any reliable data that would indicate that writing centers such as the ICC Writing
Center would, or could have an impact on the workforce. He reinforced his argument by
stating that it would not only be difficult to track students who used the writing center,
but the research “results would be sketchy, making collection of valid data impossible.”
Bishop further argued that, “the fact that many jobs of the local workforce require very
little, to absolutely no writing, which makes answering the question even more difficult.”
Bishop, however, did propose a bright side to this research dilemma saying that,
“although indirect at best, the overall purpose is to help individuals with specific writing
skills which makes them more employable and more capable of performing well, once
they are employed.”
Jonathan teaches English at ICC. He believes that better writing and
communication skills lead to better job opportunities. He argued that the faculty could
promote writing centers better:
Faculty that promote writing centers will assign writing projects in history,
science, and even mathematics in classrooms, taking writing out of the traditional
English classroom setting and stretching it across the curriculum, allowing
students to see the benefits of writing in diverse situations. Such experience can
help students understand the importance of writing in the workplace.
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The Writing Center director at ICC commented on the number of students who
are beginning to seek employment, “We see a lot of students with portfolios; we have a
lot of technical programs and so the students are putting together these portfolios to apply
for jobs. This is where the writing center helps.” Britt said what those students also need
is help with their resumes and cover letters, “We are reviewing resumes and helping
students make sure they are presenting themselves accurately and honestly and they are
working on those cover letters and personal statements and we try our best to help those
students find jobs anyway we can.”
Britt said that she always stresses the importance of writing in the workplace, “we
here at the writing center tell the students that writing doesn’t just end when they finish
comp II, these are real skills, they’re going to need to know how to write…also we’re
trying to help them deal with all that’s needs to be done when they apply for a job, letters,
resumes, personal histories writing like that.”
Armstrong believes that writing skills will be very important for students wishing
to secure employment, “there’s never been a time when the job workforce has needed to
be able to write more, and I believe this trend will increase.” Armstrong further argued
that employees are going to be looking for workers who know how to write well:
The entrance into a good job now is the baccalaureate, and the assumption is that
the people with a baccalaureate can write well. And, if they can’t write well then
the entrance into the workforce may not be a baccalaureate but it will certainly
include some training, and people who want to impress the employer and maybe
advance need to know how to write.
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Summary of the Finding for Research Question 3.
How does the Writing Center help students in securing employment?
For former students, the theme for securing employment emerged in two ways.
Emergent themes were that the writing center helped them to stay in school and get an
education, and that the writing center gave them confidence. Chris commented that, “I
guess it [the writing center] did help me…I passed English, and I had to have that to get
my degree.” Brandi admitted that her writing center experience was a good one and that
she now believes that it helped her with her present job. Marshall believed that, “if I
hadn’t passed the course, I would not have got my degree, and without my degree, I
probably would not have got the job I got.” Chelse said that the ICC Writing Center
helped her to become a better writer, and thus, a better worker. Other participants had
similar responses to the impact of the writing center on securing employment.
Confidence was also emerged thematically throughout the interviews. Brandi said
it gave her confidence in her writing. Amanda stated that the writing center “helped me to
continue my education as a physical therapist, so I guess you could say it has prepared
me and given me confidence to get a good job.”
Peer tutors benefited heavily in securing employment because of their work
experience in the writing center. Several of the participants insisted that the writing center
gave them confidence which would make them more marketable to the workforce.
Kelsey stated that she will include her writing center job on her resume because, “it will
show leadership abilities, and that’s what most employers are looking at.”
Richard said that he believes that he is good at “connecting with students and
understanding what they want to say.” He plans to use the ICC Writing Center experience
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when he gets out of school and applies for a job. He said, “I want my future employer to
know what I am capable of.”
Brianna believes that her work at the ICC Writing Center will add to her resume
in two ways, “it will show future employers that I am not only academically prepared and
have good communication skills, but it will also show them that I can help others, and I
get along real good with other people.” Randall said that his experience with the writing
center will help him secure employment because “I have experience in not only writing
but in guiding others in writing. The experience shows that I have capable
communication skills and the ability to work well with others.”
Stephanie also states that the writing center experience will show future
employers, “that I have great leadership skills, and that I’m willing to help other people.”
Faculty member Ken Bishop was skeptical about any benefits writing centers may
produce for the workforce and said that it would be “virtually impossible” to collect any
reliable data that would indicate that writing centers such as the ICC Writing Center
would, or could have an impact on the workforce. Bishop further argued that, “the fact
that many jobs of the local workforce require very little, to absolutely no writing, which
makes answering the question even more difficult.”
Jonathan teaches English at ICC. He believes that better writing and
communication skills lead to better job opportunities.
ICC Writing Center director Anna Britt said that the writing center plays a large
role in helping students find employment. Britt said, “we’re trying to help them deal with
all that’s needs to be done when they apply for a job, letters, resumes, personal histories
writing like that.”
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Armstrong believes that writing skills will be very important for students wishing
to secure employment, “there’s never been a time when the job workforce has needed to
be able to write more, and I believe this trend will increase.” He also said that employees
are going to be looking for workers who know how to write well.
In conclusion, former students who used the writing centers, the ICC Writing
Center directors, ICC peer tutors and former students agreed that the ICC Writing Center
is a desired component for workforce success. Students and peer tutors especially,
believed that the ICC Writing Centers would help them find employment when they
finished school.
Research Question 4
How does the Writing Center help students succeed as employees?
The following research question was related to the success of students as
employees and helped guide the study. Former ICC students and peer tutors addressed the
following question: How does the Writing Center help students succeed as employees?
Former Students (How does the Writing Center help students succeed as
employees?)
Only three former students were actually working in jobs that required good
writing skills. Chelsi said that the writing center made her a successful employee because
it gave it the confidence she needed to write better. She said the writing made her feel
“more intelligent than I thought I was…yes, I think that’s definitely made me a better
employee here, I care about my work, and it’s not just about money either.” Laura works
for her father. Part of her job description is to write letters and other correspondence. She
said, “I think going to the writing center and my writing classes really helped me learn to
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do this [writing letters in her father’s business] pretty good. Everybody that reads them
says they’re good and it’s really helped my father’s business I think…”
Brandi admitted that her writing center experience was a good one and that she
believes that it helped her with her present job, “yeah, I think it gave me confidence in
my writing and that’s definitely made me a better employee.”
Peer tutors believed that their jobs at the ICC Writing Center had definitely
helped them succeed as employees. Each tutor stated that their experience at the writing
either helped them now with their current job at the writing center, or would help them in
the future with a different job. Glenn is a first year peer tutor. He believes that working at
the ICC Writing Center has made him realize some of his strengths and weakness that
may be applicable when he is ready to enter the workplace: “My strength, as a writing
center tutor, is being sociable. I can interact with people good.” Kelsey stated that she
believes that the ICC Writing Center will benefit her in the workplace because: “I like
being able to meet new people. I believe working in the writing center will help me with
future employment because I will be able to work well with others.” Richard said that he
believes that he is good at “connecting with students and understanding what they want to
say.” He believes that this has helped him succeed as an employee.
Brianna explained that her writing center experience has helped her become a
more compassionate person, “I am more aware of a student’s needs. I now want to help
them, not just because I’m paid for this, but I want to help them to better writers…I think
I really care for people more now than before I started here.”
Randall contended that the ICC Writing Center gave him a “volunteering
experience.” He continued by saying the ICC Writing Center granted him, “the patience
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and ability to work well in assisting others.” He said his experience at the writing center
has put him ahead of many of the students his age because he is successful at what he
does.
Stephanie said she used to get frustrated with students but as an employee she has
learned how to control that frustration. She stated that “I have learned how to tell when
someone is taking advantage of my kindness but at the same time I believe this job has
taught me that I have great leadership skills, and that I’m willing to help other people.”
Summary of the Finding for Research Question 4
How does the Writing Center help students succeed as employees?
Two of the former students admitted that confidence played a large role in their
success as employees. Chelsi said that her writing center experience made her feel “more
intelligent than I thought I was…yes, I think that’s definitely made me a better employee
here.” Brandi experienced the same sentiments about confidence, “yeah, I think it gave
me confidence in my writing and that’s definitely made me a better employee.” Only
Laura said that the writing itself is what made her a more successful employee.
ICC Peer tutors were much more vocal about their job experience in the writing
center. Most of the peer tutors stated that their job experience at the ICC Writing Center
had made them more successful employees. Emergent themes consisted of:
“…working good with people…”
“…Interacting with people good…”
“…able to work well with others…”
“I think I really care for people more now.”
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“…volunteering experience…”
“…the patience and ability to work well in assisting others...”
“…Leadership skills…”
“…Work ethic…”
Each ICC peer tutor stated that their experience at the writing center had helped
them succeed in their current employment. They stated that the writing center had either
helped them now with their current job at the writing center, or would help them in the
future in a different job.
In conclusion, peer tutors were overwhelmingly more vocal about their chances
for workforce success. This is because of the work experience gain through their role in
the writing center. Students, on the other hand, believed that the writing center gave them
the needed confidence to succeed in the workplace.
Research Question 5
How does the Writing Center help meet the needs of business and industry by
creating a more educated workforce?
The following research question was related to creating a more educated
workforce to meet the writing demands of business and industry. This section discusses
the parameters of writing skills demanded by the business and industry leaders of north
Mississippi. For years, the businesses and industries of north Mississippi have
complained about the poor quality of writing and communications skills exhibited in its
workforce, especially among employees who have attended college. This section reviews
the results of interviews with business and industries leaders of north Mississippi to see
what writing skills they were seeking from their employees. In addition, their comments
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on whether or not they thought the ICC Writing Center was preparing students with those
necessary writing skills are revealed.
A subsection of Research Question 5 involves interviews with ICC writing center
directors, faculty and former ICC students to determine how a more educated workforce
was formed to meet the demand of business and industry. This section offers a variety of
perspectives on the ICC Writing Center and the ways it helped students to gain the
writing skills needed to be competitive in the workforce. Furthermore, this section
provides a rich description of how the ICC Writing Center helped to create a more
educated workforce. In addition, observations of the two ICC Writing Centers reveals the
physical layout as well as the day-to-day situations that occur in the writing center.
Interviews with Business and Industry Leaders (How does the Writing Center help
meet the needs of business and industry by creating a more educated workforce?)
Tupelo banking executive John Knox believes that employees and potential
employees should have the fundamentals of basic writing if they wish to compete in the
workforce. He stated that: “I think the first thing you want to see is that the individual has
a decent grasp of how to put a sentence together, put a paragraph together, and to put a
constructive thought together—and that it makes sense.” Knox continued by saying that
often its more than just having a grammatically correct paper,
It’s the creativity and the ideas behind what you’re writing. It’s one thing to get it
technically correct, it’s another to have it technically correct and have it with a clear
message. Can it be technically correct, and can it have a clear and creative message that
maybe persuades people? That indicates that you do know something and can
communicate it effectively. Knox argued that in the banking and real estate professions,
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good writing skills are a must. He added that, “Writing works in all situations in banking
and real estate—in banking, if you’re making a loan, you have to do a credit analysis, so
you have to write up whatever you’re doing, that’s important.” Knox pointed out that in
the world of annual reports, memos, and corporate communications, if a person cannot
write, they probably will not qualify for the job. He conceded that everyone makes
mistakes once in a while, whether they are grammatical or otherwise, but in the overall
picture, “are they 99% efficient in writing, can they write a paragraph about something
properly or correctly? Those are the things we look for when we are considering hiring
someone.”
Knox argued that real estate often calls for a more descriptive type of writing. He
added that in real estate:
You got to write up a description of the property, got to appraise the property, you
got to write up an appraisal description, you got to write up loan terms—so you
got to have proper English to make it spell out in the contract, it has to be written
properly; attorneys do a lot of that and so do bankers and real estate people, that
type of writing is very important.
Knox further commented on the importance of writing skills for job applicants.
He stated that if an applicant’s application form, letter of interest, or any other written
material submitted for a job position is poorly composed, it will definitely and negatively
affect the applicant’s chance of getting a job. Knox explained how he assesses a job
applicant’s writing ability to determine if he or she can write well enough to qualify for a
job position:
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There’s two ways to go about it; one is you can ask for a past written sample to
where the person comes in and shows you something he or she’s written;
however, you also run the risk to the fact that it could have been written by
someone outside; and the second one is to give them say—hand them a piece of
paper or a letter and say you have 20 minutes to write a letter back to this client—
give them a laptop, go in a quiet room and in 20 minutes I’m going to come and
knock on the door and let me see what you’ve written...in other words, I want to
see if you can actually do this and in the amount of time allocated. Anyone can sit
down in eight hours and write a letter, I want to see someone do it in a working
scenario, at some point you have to move on, you have deadlines…I want to see if
they can do it.
Knox added that writing samples or written materials are required almost every
time someone applies for a job in marketing or communications at the bank.
Knox estimated that about 70% of the employees at his bank have the proper
writing skills employers are looking for. He said that many employees still make writing
mistakes but that’s to be expected in the quick communication of emails and other
electronic communication. However, he pointed out that at his bank, “a strong majority
have decent writing skills as far as professional communications skills.” Furthermore, he
estimated that out of the 70% of employees who “have decent writing skills,” about 90 %
of them have at least two years of college.
Many large businesses and industries demand good writing skills from employees
who wish to be promoted within their respective workplace. Knox, however, stated that
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having poor writing skills may not necessarily prevent someone from getting a
promotion, but it is certainly going to affect them negatively. He explained it this way:
If an employee has horrible writing skills, and it’s going to be a detriment to the
company, I’d say yes, it might really hurt their chances…I think if you’ve written
a lot of poor things that were a reflection on the company, it could affect you
negatively. I think it’s expected that you have decent writing skills before you’re
even considered for promotion.
Knox added resumes and cover letters to the list of writing skills that are
important for business and industry leaders in seeking potential employees and current
employees. He suggested that future and current employees seek writing assistance when
they are called on to produce resumes, cover letters, or any other written materials needed
for a promotion or new position in the workplace.
Knox suggested several ways in which he believes that the ICC Writing Center
could produce a better educated workplace. First, he proposed that the writing center
could offer students more avenues of learning how to write better resumes, cover letters,
and how to word job application forms. Knox believes this could be achieved by letting
ICC students know that they have a place to go where they can get help with their
writing:
They need to make sure that current students in the classroom know that they
have access to the writing center. A lot of students probably don’t know that they
have a writing center; and by letting them know that yes, if you have a job offer
that asks you to write a cover letter, you could come in and get help, versus that
the student has to do something like that on their own, or has to ask a teacher to
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help them do that…I think that’s a good thing. Also, I think that offering writing
seminars to the public, not just to students of ICC, would be another way, or
having ICC writing tutors go to businesses and asking them if they would like us
to do a writing seminar for them…those are good ways that I think the [ICC]
writing center could better educate the workforce.
Knox pointed out that the ICC Writing Center could be improved. He reiterated
his claim that the ICC Writing Center needs to be advertised more, thus making students
aware that the writing center does, in fact, exist. Knox also suggested that the writing
center spend more time on educating students to the basic of writing:
I think the writing center should work more on helping students with making
outlines; more time on improving their ideas and grammar; working on reading
and writing manuals like in nursing and vocational trades. I see a lot of mistakes
out there for sure, some are just human nature errors, but a lot is that people just
do not know how to read and write.
Knox believes that the ICC Writing Center has done a good job at preparing
students for the workforce:
I think ICC does a good job of supplying the tools to have decent writing skills; I
think the weakness is—are they inspiring students to use the tools or making them
aware the tools are there? There are signs in the hallway, there are people who
talk about it, but I think—I don’t know if the school should require them to go to
the writing center. Anyway, the tools are there, but is he or she motivated to use
them? But overall, I think the writing center is doing a fair job.
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One of the Create Foundation’s primary goal and objective is to provide free
tuition to all ICC students. Louis Witfield, the CEO for the Create Foundation,
enumerates the writing qualities business and industries are seeking:
I think direct and clear writing; I think that’s what most employers want. I think
grammatically correct, and spelling are important, but I think clear and direct
writing in business is about all you can hope for and like memos—very direct and
comprehensive but direct and clear.
Witfield believes that businesses really care about writing skills. He added that
the larger businesses especially need and demand good writing skills, “of course, the
larger the business the more important writing skills are.” Witfield also said that north
Mississippi is at the point where there are a number of large businesses, “we’re at the
point where we got several organization that are pretty nice size, banks, hospitals,
manufactures, several large retailers, even small retailers who are part of a national chain
still have to communicate with headquarters.” Witfield commented on the ICC Writing
Center by saying he thinks the writing center as well as the entire college “is doing a
great job.”
North Mississippi Medical Center
The NMMC in Tupelo, Mississippi employs almost 4000 workers and is the
largest employer in north Mississippi (and the second largest private employer in the
state). In 2008, NMMC was designated a Highest Value Hospital. The hospital staff at
NMMC believes that by focusing on serving patients, empowering staff, and improving
health care quality, lower costs and growth will naturally follow (Silow-Caroll &
Edwards, 2011).
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Roger Brown, who is the Human Resource Director for the NMMC admitted that
most of the positions that came through his department did not require the same kind of
writing skills used in other jobs, “The jobs that we require, or, most of our jobs are
clerical in nature so they’re doing technical charting—it’s a whole different set of skills,
the jobs that would require writing skills per se would be mostly in our marketing
department which there is rarely, if any openings.” In the event there is an opening in
marketing, Brown stated that, “we would ask the applicant to produce some of their
works showing us examples of their writing skills, things they authored.” Brown believes
that good writing skills are important for anyone applying for a job at NMMC, especially
when filling out applications, writing cover letters, and presenting resumes. He stated that
poor writing skills would definitely hurt ones chance for employment or promotion.
Roslyn Campbell, the Director of Education at the NMMC in Tupelo, Mississippi
is indirectly responsible for hiring all potential employees and employee promotions. She
realizes firsthand the importance of writing skills in the workforce:
As a hiring authority, I absolutely take this [writing ability] into account. Writing
skill sets must be solid in today’s candidate. The ability to express yourself in a
clear and concise manner through written documents is essential, especially with
the explosion of email and other online communication.
Campbell continued by revealing the process of assessing a job applicants writing
ability:
I study the test results from Employment Services, look over any resume or cover
letters sent by the candidate and use behavioral questions in the interview process
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to determine how much curriculum writing experience and what kind of writing
skills they have.
In addition, Campbell employs a five-minute presentation for all interviewees
which includes an analysis of a written document in which the applicant interprets the
content and design of the document. She admitted that poor writing skills have a negative
impact on a hiring decision. Campbell maintains that good writing skills are important,
especially in the initial stages of the interviewing session—she rationalizes that the
“critical first impression is key.” As for promotions within the system, Campbell
acknowledged that if a current employee has certain technical skills but poor writing
skills, NMMC does offer a remedial writing course, “We teach a professional writing
course. It’s a one day program by Franklin Covey titled, Writing Advantage. If additional
help is needed, individual assistance is offered on a one-on-one basis by one of our
Training Specialists.”
The NMMC Nurse Mentorship Academy accepts applications from high school
students who are interested in a job in the medical field and would like to enter the
academy. Campbell, who also directs the Nurse Mentorship Academy, is very critical of
student writing skills but believes that with the proper facilitation, most can achieve some
degree of writing proficiency. She explained her role in the youth mentorship program at
NMMC, “I oversee various programs for youth where part of the application process is to
complete an essay. Correct writing skills and grammar are part of the overall score the
student gets.”
The director also handles job applicants and promotions for the NMMC.
Campbell stated that, “proper writing skills are very important when hiring someone at
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our organization.” She complained that many applicants simply do not take time to write
well:
This is common to see—a person applying for clerical job and they have
misspelled words, no complete sentences, run-on-sentences…and when I had
time, I’d call them on their mistakes, or I’d send them a letter and say you’re
applying for clerical position; you’ve got to get your sentence structure together,
and your spelling correct…most of them have had some college—actually the
majority have had some English comp, and so I tell them they better get their
writing skills together or else.
Campbell also stressed the need for good writing skills when hiring or promoting
someone at NMMC. She argued that their writing often indicates their intellectual level:
I often tell them [applicants or promotions] that they’re selling themselves in their
writing. That letter requesting a promotion or that job application is the first
impression they have of you, so you need to be selling yourself in what you write
and how you write it. I always recommend that they have a cover letter because a
cover letter is a testimony to yourself and so you need to be selling
yourself…there are several ways a person can see someone’s writing ability—we
have grammar test, we have a cognitive test, any of those areas to test so we can
make sure the people we hire or promote have the skills that will need in the job.
Campbell believes that writing skills are a measure of one’s intelligence. She
insisted that many students simply do not take the time to learn how to write well and it
shows when they fill out an application or attempt a cover letter. However, Campbell
conceded that she can tell the difference in applicants and current employees who have
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taken college writing, “their writing is much clearer and coherent, they have fewer run-on
sentences and misspelled words and things like that—there’s definitely a difference in
their writing than someone who has not had any formal college writing.”
Taylor owns a real estate company which buys and sells real estate over an eight
county area of north Mississippi. Taylor has a Business degree but admits that only one
of his real estate agents has a degree, “the other four (agents) have some college, maybe
not a degree, but I know they got some.” Taylor said that the business and industry
leaders he knows, including himself, all want “clear and concise writing.” He stated that
most employers desire employees who have basic writing skills:
People who can write correctly, without a lot of mistakes, who can make a simple
sentence and a coherent paragraph, who can spell words and someone who has a
decent vocabulary. I’ve seen so many people who can’t even make a good
sentence, much less a paragraph that makes sense—it really amazes me.
Taylor conceded that writing skills are not the most important component of real
estate sales, but it does help to have good writing skills, “the people in this business who
have good writing skills are definitely going have a foot-up on those who do not, if
nothing else, most of the ones with those kinds of skills are probably going to be more
educated and probably better at communicating with people, whether verbally or in
writing.”
Taylor added that the ones who are very successful in the real-estate business are
usually the ones who can write well. He believes that ICC and the ICC Writing Center
have done a good job of producing an educated workforce: “You can definitely tell those
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who have been there [ICC] and had some writing courses; you can read what they’ve
written and tell they have some education.”
Similarly, the insurance business in north Mississippi also demands good writing
skills, especially for those who are successful in the industry. Good writing skills are
essential for those who must write reports, descriptions, write letters, and fill out forms.
Insurance agent manager Mike Nowlan stated that insurance agents, to be
successful, must have strong communication skills. He added that the agents who write
well and speak well will probably be the ones who can best solve problems and explain
complicated insurance concepts to potential customers. Mike Nowlan, who owns an
insurance agency, pointed out that both verbal skills and written skills are important for
any agent, but, for someone who is running an insurance company, good writing skills
are a must:
Someone in my position has to be able to write, and to write well. I have to be
able to explain my company’s philosophy in writing, and it has to be written so
that the average person can understand it—what we do, what we can do, what
we’re here for, and so forth; all those things go into writing a brochure, or
website; sometimes—no, a lot of times, I write letters to customers, prospective
customers, current customers, hospitals, doctors, I have to communicate in writing
almost on a daily basis.
Nowlan added that not only does he have to be able to write, but his entire staff
must be able to express themselves in writing as well:
Everybody in this office, secretaries, agents, brokers, everyone must be able to
write at least some… We always write letters to customers, thank you letters,
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letters about current policies, changes, new products. Agents have got to be able
to write and describe for instance, a paragraph about a clients medical condition—
or they write letters to prospective customers trying to get them to change
insurance coverage…letters for follow-up calls, memos, and so forth…we have
access to a lot of company brochures that we rep for, but I firmly believe that
nothing takes the place of a personal letter sent by the agent, granted through,
some are form letters, but nevertheless everyone here has to know how to write
and does write quite often, more than you would think.
Nowlan admitted that a college degree is not a requisite for becoming a successful
insurance agent. However, he does believe that good writing skills and good
communication skills are essential for achieving success. Nowlan stated that what he, and
other business employers seek in writing skills is a person who can “write clear sentences
and paragraphs, or somebody who is at least interested in learning how to write good.”
He pointed out that he has trained several employees how to write effectively, “I’ve had
agents who could hardly write a sentence come in; they might have great communication
skills, personable and all that, but they could not write a complete sentence or
paragraph…and we’d show them how to write thank-you-letters, or introduction letters;
letters introducing new products we might be taking on, and the next thing you know,
their writing their own letters and correspondence, they learn that writing is just part of
the job and they learn how to do.” Nowlan said that for most the secretaries and office
staff he has hired, “they must be able to write well, or they won’t be hired.”
Nowlan pointed out that he knows very little about the ICC Writing Center or
what they do, but does believe that ICC [the college] is doing a great job of producing an
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educated workforce. He did add that if the ICC Writing Center is part of ICC, “It must be
doing something right or it wouldn’t be there.”
The Community Development Foundation (CDF) partners with ICC as a way of
creating professional development and workforce training opportunities for businesses
and industries in north Mississippi. CDF and ICC contribute a variety of resources that
are vital to the success of economic growth in North Mississippi—both play a large role
in providing the workforce opportunities for a higher quality of life. Todd Beadles
represents CDF and is a conduit for workforce education and business and industry.
Beadles maintains that writing skills are extremely important to business and industries in
North Mississippi:
All my discussion with business and industry—writing skills, comprehension
skills, are some of the biggest things that business and industry are looking
for…writing skills are terribly important these days—industry and business tell
me this a lot. You have to have employees that can write…they are a reflection
obviously on a company.
Beadles argued that business and industry, especially manufacturing plants with
production lines no longer require just a “strong back” for physical work:
Whether you’re working a production line or you’re a professional in the office, I
think it’s extremely important to be able to write…it’s not the strong back
anymore… we’re in a society now where you have to have to able to write,
communicate and work in teams and it’s extremely important to have
comprehensive writing skills, across the bar.

114

Beadles pointed out that current, future, and potential employees need to present
their best writing when seeking employment or promotions within the workforce:
“You’ve got to be on your ‘A’ game with employers…if you cannot spell and if you
cannot communicate—not verbally—but from a written standpoint, you’re going to
struggle to find a job and especially if you want to move up or move on, it’s a huge piece
of the total puzzle.”
Beadles believes that ICC is the “premier training ground” for workforce
development in North Mississippi and that it is responsible for one of the strongest
workforce in the state. He stated with pride that:
I work with them [ICC] extensively. I go out and work with business and industry
and they tell us what their needs are and we will relate that to ICC…I can’t speak
for the rest of the state but my experience here is that they’ve been extremely
open and helpful to our request and from an economic standpoint, when we bring
prospects of any kind from small business to a Toyota, they’re at the table with
us.
Beadles explained how ICC handles the liaison between business and industry and
educating the workforce:
I’ll handle the request business and industry have to a certain point, but when we
get to the training part, I’ll request that they [ICC] be at the table—then they talk
about delivery methods of training, about what they can do for the company;
commitments only they [ICC] can make to that company…so they’ve [ICC] done
a phenomenal job thus so far. I think they’ve surpassed anything we could have
expected from them especially the training aspect of it.
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Beadles gave credit to ICC and its President, Dr. Cole for following through with
their educational and training commitments to business and industry: “One of the things
that’s important is leadership, and that’s a credit to Dr. Cole…he’s committed to an
educated workforce and he stays ahead of the curve.”
Preparing students for the workforce is a primary goal for ICC. Beadles argued
that professional writing skills are the key to creating an educated workforce that would
satisfy the writing demands of business and industry: “When you say business writing,
it’s just professional writing. That’s one of the things we’ve put an emphasis on at ICC
and the workforce training we do with ICC.” Beadles illustrated how ICC, within the
framework of the writing center works with the community at large:
We did an extensive one-day class that talks about the basics of professional
writing, we catered to anyone who needed maybe to brush up on their writing
skills—even professional writers sometimes forget, ‘where do you put the
comma’ and so I think we sometimes become desensitized because of Spellcheck
and such…but the key to college writing, and this is where the ICC Writing
Center perhaps comes in, is to constantly sharpen the saw on writing skills.
Beadles was assuring in his claim that the ICC writing program which includes
the ICC Writing Center is preparing students to meet the writing demands of business and
industry in north Mississippi: “Yeah, ICC is doing a great job in their writing programs at
this point, they just need to keep focused and stay on track.”
It was somewhat disappointing to discover that one of the largest manufacturing
companies in north Mississippi required little to almost no writing skills. The application
process, which is generated online is the only time even a modicum of writing ability is
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exhibited. Human Resources Manager Carry Clark explained that the only writing skills
needed at the Blue Springs Toyota plant in Mississippi are in clerical work. Clark stated
that all marketing and public relations positions are hired in the American regional office
in Kentucky—the Blue Springs plant hires no one that must have good writing skills. She
commented that:
None the job positions here in Blue Springs requires any real writing skills other
than being able to fill out a job application. Some of the engineering positions and
higher jobs we have, they’re going to be through our headquarters in
Kentucky…any writing skills needed for those positions are going to be handled
up there…we just don’t do anything like that here.
Although Toyota is a very large and new company to North Mississippi, I was not
compelled to continue my investigation concerning their needs and desires for writing
skills among their current, future, or potential employees. Since most of the employees
who required any writing skills were hired outside of north Mississippi, I was hesitant to
include them in this study.
Observation of the ICC Writing Center (How does the Writing Center help meet the
needs of business and industry by creating a more educated workforce?)
The new writing center on the Fulton campus was relocated in July, 2011 from
the English department in the Academic Arts building to the Technical Education
building across campus. The old writing center rooms had been divided by partitions and
separated into cubicles for privacy. In contrast, the new writing center was more opened
and surrounded by framed writings from students and faculty.
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The new Fulton campus writing center contains 18 computers stations. It is has a
very modern look about it—new furniture, including chairs, tables, desks, and couches
enhance its comfort, and lends an air of professionalism to the structure. The writing
center director has strategically placed plaques, pictures, and framed essays around the
room; these artifacts induce a climate of academic fortitude that is achieved through good
writing skills.
Students and peer tutors were coupled together along the rows of computer banks.
There was a quiet murmur of voices interspersed with vocal cracks of writing center
jargon such as, “your thesis is not clear,” or “your topic sentence needs revised,” or, “I
changed my introduction, but Mr. or Mrs. … says it needs rewriting again.” Writing
conversations like these were continual throughout the day as students and tutors search,
discuss, and revise essays. Most importantly there was an aura of dedication and
determination that permeated the writing center—a rich atmosphere of learning as
students helped other students to think and write.
Only if one listened closely, could one tell which student was the tutor and which
student was the tutee. In the Fulton writing center, most of the students are traditional
students, whether they are tutors or students. In fact, the main campus in Fulton serves
many more traditional students than the Tupelo campus, and has several more tutors than
the Tupelo campus.
Observations of the ICC writing center on the Fulton campus revealed an aura of
professionalism. The writing center is located in the Technical Education building, a
relatively new building, attractive both on the inside and outside, and equipped with
modern facilities. The writing center is on the first floor. The front and back of the
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writing center are lined with large windows slanted with vertical blinds. A soft carpet
cushions and eliminates excessive noise and lends an atmosphere of warmth and comfort
to the many students and tutors who use the center. At certain dates throughout each
semester, writing center director Anna Britt displays freshman and sophomore essays of
students who have used the writing center. On one particular observation, the writing
center was surrounded with student and faculty essays that were the results of a writing
contest initiated by the writing center staff and English department. Poems, essays, and
short stories were matted to letter size frames and displayed throughout the writing center
as part of the colleges’ commitment to writing.
Upon entering the Fulton writing center, one encounters a desk and bulletin board.
On the desk, an attractive array of Writing Center brochures are spread out—the bulletin
board hosts a plethora of notices and advertisements, all pertaining to writing. One of the
problems the writing center has, both on the Fulton and Tupelo campus, is that many
students do not know about the writing center. As a result, the ICC writing center utilizes
a variety of methods to let students and instructors know about the writing center:
We [instructors] tell them in our classes about the writing center, and some of our
Instructors have even brought their classes to the writing center and arranged for
one of the writing center personal or peer tutors to explain the writing center
process and what exactly they do and do not do there. I’ve found this works very
well, especially on the Fulton campus writing center; it introduces them to some
the peer tutors. When students see peer tutors who are their own age and such,
they seemed to open up more and become more responsive to the overall writing
center operation. Also, we have some of the writing center tutors to go to
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classrooms and explain to the students about the writing center and what it does—
this seems to work well, especially with incoming freshman who may not even
know what a writing center is. (L. Armstrong, personal communication, July 8,
2010)
Observations also concluded that instructors on the Fulton campus did a good job of
propagating the writing center. In fact, many instructors even required students to attend
the writing center before final submission of their essays or research papers. This, indeed,
was one way of guaranteeing that students will obtain at least some of the writing skills
needed in the workforce.
The Writing Center (Tupelo campus)
The Tupelo writing center is located in the Purvis Building on the Tupelo campus.
It is one large room with five rows of tables. There were 5 computers on each row, for a
total of 25 computer stations. To the left side of the room was a small reception area and
three cubicles with movable panels. Each cubicle was equipped with a desk and chair.
This was where most of the structured peer tutor sessions were held. Structured peer
sessions consisted of the tutor and tutee. At any time during operating hours, the Tupelo
writing center had at least one peer or paid tutor on hand to help students with their
writing. Hushed talk was pervasive throughout these sessions, as the peer tutor and the
student discussed various writing techniques. One such observation revealed the
interactions between student and the peer tutor. The peer tutor asked questions such as,
“how could you say this better” or “What are some more ways you could make your
introduction more interesting?” The student remained silent while he or she pondered the
tutors’ questions. After a few minutes of silence and head-scratching, the peer tutors may
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try a different approach, “think about what you learned about introductions…remember
what we said about introductions…there’s about five different techniques we could
use…remember?” The student hesitated and looked puzzled but then he suddenly
remembered some of the ways to make introductions more interesting, “oh yeah,” he
exclaimed, “we could start it off by asking a question, or using some kind of interesting
fact or statistic.” The peer tutor relaxed and smiled and complimented the student. They
both bowed their heads to begin the process of writing and revision all over again.
The unstructured sessions operated on a much less formal manner. The writing
center receptionist usually operates as peer tutor. He or she may often be asked to critique
a certain paragraph or sentence and give comments on a student’s writing. The writing
center also operated as a computer lab where students can come in and work on a variety
of academic projects. Many students who attend ICC do not have computers at home and
have to rely on the Learning Resource Center or the writing center for their computer
needs. As a result, students often turn to the writing center receptionist/tutor for advice on
how best to accomplish a writing assignment.
Observations indicate that the Tupelo writing center is a warm, friendly, and
helpful place for students to begin and improve their writing journey. Peer tutors were
always available and willing to assist students. However, on occasion, tension and
frustration sometimes appeared during peer tutoring conferences. For example, one day
in the first summer term, a peer tutor named Randy had to explain to a student why the
students essay grade was so low:
STUDENT. I made the changes on my paper just like you told me to and this is
the grade I got.
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Randy looked over the student’s paper, carefully examining the contents and
circling certain passages with a pencil. He looked up at the student who was fidgeting and
obviously upset and nervous.
RANDY. You only changed some of the punctuation mistakes I pointed out to
you. I can’t see where you changed any of your content.
The student reached for the paper and the peer tutor calmly gave it to him.
STUDENT. Look, this is what I’m talking about…I changed this sentence and
this sentence, just like you told me too, and the teacher said…
RANDY. You just changed the grammar a little in this paper. I told you you have
to revise your paper—there’s a lot of difference. What you did was just edit your paper,
you just changed a few of the obvious mistakes. What makes an essay good is
revision…taking out sentences and putting new sentences in…changing paragraphs and
trying new words…sometimes cutting out paragraphs and rewriting them.
STUDENT. Well I thought that’s what you were supposed to help me with, you
really didn’t do very much. I made a D on this essay after you looked at it…I thought you
just told me to change these things and that’s all I needed.
Randy is shook his head and tried to explain. The student finally leaned back in
his chair and listened.
RANDY. NO, NO, NO, that’s not all I said…sure I told you you needed to
change and correct those errors, but I also told you you needed to revise your paper. I
specifically told you to rewrite that paragraph and that paragraph—I told you to redo your
introduction and conclusion…you hardly had a conclusion, and look here, you didn’t
change it at all.
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At the end of the conference the student took his paper and walked out from the
cubicle. He said nothing to anyone and walked out into the hall. Randy calmly filled out
his conference sheet and put it in a filing cabinet.
“These little outbursts happens more than you think,” said Randy, as he shook his
head.
I’ve gotten kind of used to them now. The problem is, students think the writing
center is somewhere they can go and we’re going to correct their paper and make
sure they get a good grade, that’s not what we do—we try to help them
understand the writing process, they don’t want to do revisions, they write one
draft and they thinks that’s it, and when they don’t get a good grade, they blame
us.
The Tupelo campus plays host to a diverse demographic of students. Many of the
students on the Tupelo campus are non-traditional students ranging in age from 17 to 70.
I observed several grandmothers who had returned to college only to find out they had
extremely weak writing skills. One said:
I have been out of school for 25 years…I lost my job last year and I started
college. I never dreamed I’d ever go to college but here I am. My instructor told
me I needed to bring my essay to the writing center…I know I can’t write, like I
said it’s been 25 years since I wrote anything. I don’t even remembering writing
much, but anyway, they’ve really been helping me here [writing center], I don’t
know what I’d done without them. My teacher told me my writing was improving
some…I made a C on my last essay.
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Another grandmother admitted that she just received her GED in 2009. She is
now 64 years old, and it was her dream to one day go to college. She has five children
who are grown with children of their own. No one in her family has ever gone to college,
much less ever received a college degree or certificate.
I ain’t quitting. I know I’ve got a lot of work to do but I’m going to do it. My
children think I’m crazy for going back to college, but it’s what I always wanted
to do. I used to dream of going to college, and now I’m here. My hardest thing is
English; I used to be pretty good in math, but English and all that writing is
killing me. But I’m sticking with it. I have been going to the writing center, and
my teachers’ helping me and with both of them, I’m going to make it.
It is not unusual to tutor adult students at the Tupelo writing center. Many come
there with deficient writing skills and drastically need writing remediation. The demands
of formal English composition often make it difficult for students who have been out of
the education system for a long time. Larry Armstrong believes that remedial writing is a
necessity for some:
There’s some faculty members who believe that the community college is a place
where we try to open the door to everybody, and that means that remedial
education is one of our responsibilities. Some universities won’t even teach
remediation, they give them to the community college—that’s our role—so if
that’s our role, we certainly need to fulfill it.
The Tupelo writing center seemed to exude determination and dedication. I
observed nothing that indicated anything but academic promise. The Tupelo writing
center is usually at capacity, first, because of computer access, and second, because there
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is someone to help them with their writing if they need help. Students were consistent in
doing college work and when they needed help, they were not shy in asking someone to
help them. In turn, the tutors I observed were extremely helpful.
Summary of the Finding for Research Question 5
How does the Writing Center help meet the needs of business and industry by
creating a more educated workforce?
Business and industry leaders admitted that an educated workforce was essential
to economic growth in North Mississippi. Tupelo banking executive Kenneth Knox stated
that employees and potential employees should have the fundamentals of basic writing if
they wish to compete in the workforce. Create CEO Louis Witfield pointed out that
“direct and clear writing is what most employers want.” He said that an educated
workforce will have people who have good writing skills. The NMMC in Tupelo,
Mississippi contended that writing skills are important in hiring and promotions. Business
and industry leaders agreed that good writing skills were indicative of an educated
workforce.
The subsection revealed the experiences of former students, faculty, peer tutors,
and writing center directors in relation to how the ICC Writing Center created a more
educated workforce. Former students agreed that the writing center helped them pass the
requisite courses to stay in school. In addition they said that the writing center helped
them to graduate. Finally they stated that the writing center helped them with confidence
in their writing. These emergent themes contributed to a more educated workforce.
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Observations in this section manifest the physical layout of the writing center as
well as some of the day-to-day situations that occur within the writing center. These
observations indicate how the writing center works to create a more educated workforce.
Research Question 6
How do business leaders consider writing skills in hiring and promotion?
The following research question was related to how business leaders consider
writing skills when hiring new employees or promoting current employees. Business and
industry leaders addressed the following question: How do business leaders consider
writing skills in hiring and promotion?
Kenneth Knox argued that in the banking and real estate professions, good writing
skills are a must, “Writing works in all situations in banking and real estate—in banking,
if you’re making a loan, you have to do a credit analysis, so you have to write up
whatever you’re doing, that’s important.” Knox pointed out that in the world of annual
reports, memos, and corporate communications, if a person cannot write, they probably
will not qualify for the job.
He conceded that everyone makes mistakes once in a while, whether their
grammatical or otherwise, but in the overall picture, “are they 99% efficient in writing,
can they write a paragraph about something properly or correctly? Those are the things
we look for when we are considering hiring someone.”
Knox further commented on the importance of writing skills for job applicants.
He stated that if an applicant’s application form, letter of interest, or any other written
material submitted for a job position is poorly composed, it will definitely and negatively
affect the applicant’s chance of getting a job. Knox explained how he assesses a job
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applicant’s writing ability to determine if he or she can write well enough to qualify for a
job position:
There’s two ways to go about it; one is you can ask for a past written sample to
where the person comes in and shows you something he or she’s written;
however, you also run the risk to the fact that it could have been written by
someone outside; and the second one is to give them say—hand them a piece of
paper or a letter and say you have 20 minutes to write a letter back to this client—
give them a laptop, go in a quiet room and in 20 minutes I’m going to come and
knock on the door and let me see what you’ve written...in other words, I want to
see if you can actually do this and in the amount of time allocated. Anyone can sit
down in eight hours and write a letter, I want to see someone do it in a working
scenario, at some point you have to move on, you have deadlines…I want to see if
they can do it.
Knox added that writing samples or written materials are required almost every time
someone applies for a job in marketing or communications at the bank.
Knox estimated that about 70% of the employees at his bank have the proper
writing skills employers are looking for. He said that many employees still make writing
mistakes but that’s to be expected in the quick communication of emails and other
electronic communication. However, he pointed out that at his bank, “A strong majority
have decent writing skills as far as professional communications skills.” Furthermore, he
estimated that out of the 70% of employees who have “decent writing skills,” about 90 %
of them have at least two years of college.
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Many large businesses and industries demand good writing skills from employees
who wish to be promoted within their respective workplace. Knox, however, stated that
having poor writing skills may not necessarily prevent someone from getting a
promotion, but it is certainly going to affect them negatively. He explained it this way:
If an employee has horrible writing skills, and it’s going to be a detriment to the
company, I’d say yes, it might really hurt their chances…I think if you’ve written
a lot of poor things that were a reflection on the company, it could affect you
negatively. I think it’s expected that you have decent writing skills before you’re
even considered for promotion.
Knox added resumes and cover letters to the list of writing skills that are important for
business and industry leaders in seeking potential employees and current employees. He
suggested that future and current employees seek writing assistance when they are called
on to produce resumes, cover letters, or any other written materials needed for a
promotion or new position in the workplace.
Louis Witfield is the CEO of the Create Foundation in Tupelo, Mississippi. One
of the Create Foundation’s primary goal and objective is to provide free tuition to all ICC
students. Witfield described the writing qualities business and industries are seeking:
I think direct and clear writing; I think that’s what most employers want. I think
grammatically correct, and spelling are important, but I think clear and direct
writing in business is about all you can hope for and like memos—very direct and
comprehensive but direct and clear.
NMMC Human Resource Director Roger Brown admitted that most of the
positions that come through his department do not require the same kind of writing skills
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used in other jobs, “The jobs that we require, or, most of our jobs are clerical in nature so
their doing technical charting—it’s a whole different set of skills, the jobs that would
require writing skills per se would be mostly in our marketing department which there is
rarely, if any openings.” In the event there is an opening in marketing, he states that, “we
would ask the applicant to produce some of their works showing us examples of their
writing skills, things they authored.” The director believes that good writing skills are
important for anyone applying for a job at NMMC, especially when filling out
applications, writing cover letters, and presenting resumes. He stated that poor writing
skills would definitely hurt ones chance for employment or promotion.
NMMC Director of Education Beth Frick is indirectly responsible for hiring all
potential employees and employee promotions. Frick realizes firsthand the importance of
writing skills in the workforce:
As a hiring authority, I absolutely take this [writing ability] into account. Writing
skill sets must be solid in today’s candidate. The ability to express yourself in a
clear and concise manner through written documents is essential, especially with
the explosion of email and other online communication.
She continued by revealing the process of assessing a job applicants writing ability:
I study the test results from Employment Services, look over any resume or cover
letters sent by the candidate and use behavioral questions in the interview process
to determine how much curriculum writing experience and what kind of writing
skills they have.
In addition, she employs a five-minute presentation for all interviewees which
includes an analysis of a written document in which the applicant interprets the content
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and design of the document. She admitted that poor writing skills will have a negative
impact on a hiring decision. She maintained that good writing skills are important,
especially in the initial stages of the interviewing session—she rationalized that the
“critical first impression is key.” As for promotions within the system, Beth
acknowledged that if a current employee has certain technical skills but poor writing
skills, NMMC does offer a remedial writing course, “We teach a professional writing
course. It’s a one day program by Franklin Covey titled, Writing Advantage. If additional
help is needed, individual assistance is offered on a one-on-one basis by one of our
Training Specialists.”
Roslyn Campbell, director of the NMMC Nurse Mentorship Academy accepts
applications from high school students who are interested in a job in the medical field and
would like to enter the medical profession. She was very critical of student writing skills
but believes that with the proper facilitation, most can achieve some degree of writing
proficiency. She explained her role in the youth mentorship program at NMMC, “I
oversee various programs for youth where part of the application process is to complete
an essay. Correct writing skills and grammar are part of the overall score the student
gets.”
Campbell also handles job applicants and promotions for the NMMC. She stated
that, “proper writing skills are very important when hiring someone at our organization.”
She complained that many applicants simply do not take time to write well:
This is common to see—a person applying for clerical job and they have
misspelled words, no complete sentences, run-on-sentences…and when I had
time, I’d call them on their mistakes, or I’d send them a letter and say you’re
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applying for clerical position; you’ve got to get your sentence structure together,
and your spelling correct…most of them have had some college—actually the
majority have had some English comp, and so I tell them they better get their
writing skills together or else.
Campbell stressed the need for good writing skills when hiring or promoting someone at
NMMC. She argued that their writing often determines their intellectual level:
I often tell them [applicants or promotions] that they’re selling themselves in their
writing. That letter requesting a promotion or that job application is the first
impression they have of you, so you need to be selling yourself in what you write
and how you write it. I always recommend that they have a cover letter because a
cover letter is a testimony to yourself and so you need to be selling
yourself…there are several ways a person can see someone’s writing ability—we
have grammar test, we have a cognitive test, any of those areas to test so we can
make sure the people we hire or promote have the skills that will need in the job.
Campbell believes that writing skills are a measure of one’s intelligence. She insisted that
many students simply do not take the time to learn how to write well and it shows when
they fill out an application or attempt a cover letter. However, Campbell conceded that
she can tell the difference in applicants and current employees who have taken college
writing, “their writing is much clearer and coherent, they have fewer run-on sentences
and misspelled words and things like that—there’s definitely a difference in their writing
than someone who has not had any formal college writing.”
Taylor owns a real estate company which buys and sells real-estate. He said that
only one of his real-estate agents has a degree, “the other four (agents) have some
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college, maybe not a degree, but I know they got some.” Taylor said that the business and
industry leaders he knows, including himself, all want “clear and concise writing.” He
stated that most employers desire employees who have basic writing skills:
People who can write correctly, without a lot of mistakes, who can make a simple
sentence and a coherent paragraph, who can spell words and someone who has a
decent vocabulary. I’ve seen so many people who can’t even make a good
sentence, much less a paragraph that makes sense—it really amazes me.
Taylor conceded that writing skills are not the most important component of real estate
sales, but it does help to have good writing skills, “the people in this business who have
good writing skills are definitely going have a foot-up on those who do not, if nothing
else, most of the ones with those kinds of skills are probably going to be more educated
and probably better at communicating with people, whether verbally or in writing.”
Similarly, the insurance business in north Mississippi also demands good writing
skills, especially for those who are successful in the industry. Good writing skills are
essential for those who must write reports, descriptions, write letters, and fill out forms.
Mike Johnson stated that insurance agents, in order to be successful, must have
strong communication skills. He added that the agents who write well and speak well will
probably be the ones who can best solve problems and explain complicated insurance
concepts to potential customers. Johnson pointed out that both verbal skills and written
skills are important for any agent, but, for someone who is running an insurance
company, good writing skills are a must:
Someone in my position has to be able to write, and to write well. I have to be
able to explain my company’s philosophy in writing, and it has to be written so
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that the average person can understand it—what we do, what we can do, what
we’re here for, and so forth; all those things go into writing a brochure, or
website; sometimes—no, a lot of times, I write letters to customers, prospective
customers, current customers, hospitals, doctors, I have to communicate in writing
almost on a daily basis.
Johnson added that not only does he have to be able to write, but his entire staff must be
able to express themselves in writing as well:
Everybody in this office, secretaries, agents, brokers, everyone must be able to
write at least some… We always write letters to customers, thank you letters,
letters about current policies, changes, new products. Agents have got to be able
to write and describe for instance, a paragraph about a clients medical condition—
or they write letters to prospective customers trying to get them to change
insurance coverage…letters for follow-up calls, memos, and so forth…we have
access to a lot of company brochures that we rep for, but I firmly believe that
nothing takes the place of a personal letter sent by the agent, granted through,
some are form letters, but nevertheless everyone here has to know how to write
and does write quite often, more than you would think.
Johnson admitted that a college degree is not a requisite for becoming a
successful insurance agent. However, he does believe that good writing skills and good
communication skills are essential for achieving success. Johnson stated that what he and
other business employers seek in writing skills is a person who can “write clear sentences
and paragraphs, or somebody who is at least interested in learning how to write good.”
He pointed out that he has trained several employees how to write effectively, “I’ve had
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agents who could hardly write a sentence come in; they might have great communication
skills, personable and all that, but they could not write a complete sentence or
paragraph…and we’d show them how to write thank-you-letters, or introduction letters;
letters introducing new products we might be taking on, and the next thing you know,
their writing their own letters and correspondence, they learn that writing is just part of
the job and they learn how to do.” Johnson said that for most the secretaries and office
staff he has hired, “they must be able to write well, or they won’t be hired.”
Johnson pointed out that he knows very little about the ICC Writing Center or
what they do, but does believe that ICC [the college] is doing a great job of producing an
educated workforce. He did add that if the ICC Writing Center is part of ICC, “It must be
doing something right or it wouldn’t be there.”
CDF partners with ICC as a way of creating professional development and
workforce training opportunities for businesses and industries in north Mississippi. CDF
and ICC contribute a variety of resources that are vital to the success of economic growth
in north Mississippi—both play a large role in providing the workforce opportunities for
a higher quality of life. Todd Beadles represents CDF and is a conduit for workforce
education and business and industry. Beadles maintains that writing skills are extremely
important to business and industries in north Mississippi:
All my discussion with business and industry—writing skills, comprehension
skills, are some of the biggest things that business and industry are looking
for…writing skills are terribly important these days—industry and business tell
me this a lot. You have to have employees that can write…they are a reflection
obviously on a company.
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Beadles argued that business and industry, especially manufacturing plants with
production lines no longer require just a “strong back” for physical work: “whether
you’re working a production line or you’re a professional in the office, I think it’s
extremely important to be able to write…it’s not the strong back anymore… we’re in a
society now where you have to have to able to write, communicate and work in teams
and it’s extremely important to have comprehensive writing skills, across the bar.”
Beadles pointed out that current, future, and potential employees need to present
their best writing when seeking employment or promotions within the workforce:
“You’ve got to be on your ‘A’ game with employers…if you cannot spell and if you
cannot communicate—not verbally—but from a written standpoint, you’re going to
struggle to find a job and especially if you want to move up or move on, it’s a huge piece
of the total puzzle.”
It was somewhat disappointing to discover that one of the largest manufacturing
companies in north Mississippi required little to almost no writing skills. The application
process, which is generated online is the only time even a modicum of writing ability is
exhibited. A Human Resources Manager explained that the only writing skills needed at
the Blue Springs Toyota plant in Mississippi would be clerical work. She stated that all
marketing and public relations positions are hired in the American regional office in
Kentucky—the Blue Springs plant hires no one that must have good writing skills. She
commented that:
None the job positions here in Blue Springs requires any real writing skills other
than being able to fill out a job application. Some of the engineering positions and
higher jobs we have, they’re going to be through our headquarters in
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Kentucky…any writing skills needed for those positions are going to be handled
up there…we just don’t do anything like that here.
Although Toyota is a very large and new company to north Mississippi, the researcher
was not compelled to continue the investigation concerning their needs and desires for
writing skills among their current, future, or potential employees. Since most of the
employees who required any writing skills were hired outside of north Mississippi, they
were not included in this study.
Summary of the Finding for Research Question 6.
How do business leaders consider writing skills in hiring and promotion decisions?
Witfield pointed out that “direct and clear writing is what most employers want.”
This is echoed throughout the study. Business and industry leaders agreed that they want
current and potential employees “who can write correctly, without a lot of mistakes, who
can make a simple sentence and a coherent paragraph, who can spell words and someone
who has a decent vocabulary.” Human Resource managers stated that the ability to
express one’s self in a clear and concise manner through written document is essential.
Business and industry leaders argued that poor writing skills will have a negative impact
on a hiring decision. One NMMC director maintained that good writing skills are
important, especially in the initial stages of the interviewing session—she rationalized
that the “critical first impression is key.”
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CHAPTER V
SUMMARY, IMPLICATIONS, AND RECOMMENDATIONS

This study examined how community college writing centers can prepare students
for the workforce by helping them to become better writers. A case study of the ICC
Writing Center was used to determine if, and to what degree, the ICC Writing Center
prepared students for the workforce of north Mississippi. This chapter presents a
summary of the study, implications of the study, and appropriate recommendations which
were derived from the study.
Summary
Mississippi remains one of least educated states with only 19.4 % of its residents
having obtained a bachelor’s degree or higher (U.S. Census, 2010). In addition,
Mississippi has four counties in the top 10 poorest counties in America. Inadequate
academic preparation, low self-esteem, and a glut of social and economic barriers are just
a few of the many dilemmas facing Mississippians in their struggle to obtain higher
education and workforce parity. More and better educational opportunities must be
propagated for Mississippi to rise above this situation. One way to achieve this is to
improve the academic writing skills of college students. Academic writing skills are
pervasive throughout one’s collegiate career. Writing skills are required for the successful
completion of every subject in every discipline.
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Because of chronic low competency levels and an open admissions policy,
community colleges often attract students with deficient writing skills. Many freshman
students who enter community colleges for the first time find themselves in constant
combat—fighting off the curricular attack of academic writing. Most often, college
writing skills, or lack thereof, determine whether or not a student survives the battle of
community college retention. However, writing centers can eliminate students from
dropping out of school because of poor writing skills, thus allowing them to prepare for
better jobs by learning to write better. Student retention and good writing skills are vital
components for a competitive workforce.
Studies revealed that community college writing centers benefit students by
helping them to write better; in turn, this gives students more confidence to explore their
own ideas, and more importantly, it keeps many students from dropping out of college.
The literature of this study indicates that researchers often focus more on implementing
writing centers and not enough on what writing centers really do. Unquestionably, it is
necessary to focus attention on the logistics and physicality of writing centers, but it is
also necessary to see what effects writing centers have on students.
The literature reviewed in this study referenced the history of writing centers and
what writing centers do. It was important to follow the evolutionary path of writing
centers in order to know how, and what they have become. Writing centers in Mississippi
community colleges are relatively new—there are only two community college writing
centers in Mississippi and only one community college has a writing center on each of its
campuses, which is the ICC Writing Center. Research in community college writing
centers indicates that in two-year colleges, writing centers are a must.
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Until this study, the researcher found no literature on the intersections of
community college writing centers and the workforce. The Literature Review did include
a study from the National Commission of Writing (2004) about the lack of writing skills
among workers. However, the National Commission of Writing study failed to satisfy the
requirements for writing centers and their subsequent effects on the workplace.
The purpose of this study was to investigate and examine the ICC Writing Center
to determine if it were meeting the writing needs of business and industry in north
Mississippi. This study focused on six primary research questions:
1. How does the Writing Center impact academic achievement?
2. How does the Writing Center help students succeed in furthering their
education?
3. How does the Writing Center help students succeed in securing
employment?
4. How does the Writing Center help students succeed as employees?
5. How does the Writing Center help meet the needs of business and industry
by creating a more educated workforce?
6. How do business leaders consider writing skills in hiring and promotion
decision?
The research design for this study was qualitative in nature and changed as data
evolved and adapted to the emerging themes of new data. This study involved the
researcher as the instrument for data collection and analysis. The researcher employed a
combination of investigative techniques that included interviews, observations, and
document analysis. This, in turn, produced a rich description of the phenomenon under
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investigation. Data collection began with the history of writing centers and writing center
administration. This data grew exponentially but failed to realize the study’s real purpose,
which was to analyze the ICC Writing Center and their contribution to an educated
workforce. This led to a case study of the ICC Writing Center and a subsequent
examination of writing skills demanded by business and industry in North Mississippi.
The ICC Writing Center was purposefully selected for the case study. ICC is
reputed to be one of the foremost progressive community colleges in Mississippi. It is the
only community college in Mississippi that has a writing center on both its main campus
and satellite campus. The interviews for this study began with the ICC Writing Center
director. It was during this interview that a list of former students who had used the ICC
Writing Center emerged. As the study progressed, interviews with ICC tutors, faculty,
and other writing center staff were added. As a result, as researcher, my understanding of
the ICC Writing Center began to expand. I then began to interview business and industry
leaders from North Mississippi to find out what writing skills they sought from current
and prospective employees. I continued to collect data until finally it became redundant
and failed to offer any new directions—interchangeable examples became the norm,
while a replication of verified data increased.
Data collection and data analysis ran concurrently and continuously throughout
the investigation. The chronic emergence of data redundancy, data misdirection, and data
saturation led the researcher to change course. I began to select relevant data and delimit
irrelevant data in order to facilitate a clear overview of the existing interrelationships
among the data. Themes and patterns were recognized, and I then commenced to seek
conclusions and finally, I began to verify conclusions from the collected data. Equally
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important were the concerns for reliability and validity during the study. To increase
reliability and validity, as researcher, I employed a confluence of triangulation methods.
The research focused on the ICC Writing Center for several reasons. It is the only
community college writing center in Mississippi to have writing centers on both the main
campus and its satellite campus, and it is located in a very progressive area of the state
that includes several Fortune-500 companies. Equally important in this study is the fact
that northeast Mississippi is well known for its commitment to an educated workforce.
One business leader succinctly stated that, “North Mississippi is one of the fastest
growing areas of the state, not only for large business such as Toyota, but small business
too.” In fact, Tupelo, the trade center of northeast Mississippi, advertises its official status
as an “All American City,” having won the National Civic League’s All-American City
Award four times.
The ICC Writing Center is a manifestation of what a modern community college
writing center should be. For example, writing center seminars are a monthly fixture at
the ICC Writing Center—topics ranging from thesis statements to argumentative essays
are discussed and all ICC students and faculty are invited to attend. To celebrate the
National Day on Writing, the ICC Writing Center hosted a reception for students and
faculty—the walls were displayed with student essays, faculty poems, and song lyrics, all
neatly typed and framed—an emanation of pride and confidence radiated throughout the
room full of people. In addition, the new writing center is freshly painted and furnished
with new tables and chairs; rows of students with bowed heads work together in the low
hum of writing voices and new computers. The writing center staff looks forward to
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sharing their writing knowledge with others. One ICC tutor candidly stated, “It’s more
like fun than it is work, I don’t dread coming to work here at all.”
The ICC Writing Center staff takes pride in knowing that they are part of a stateof-the-art writing center. They realize they are a unique among Mississippi community
colleges and that their writing center stands alone as a commitment to improving the
writing skills of community college students in Mississippi. The new ICC Writing Center
director says this about administrative support she has received for the writing center:
They’ve spent more money on the writing center and done more to make the
writing center a permanent place on campus this year than when we first started,
and that’s just amazing. This year we added so many new programs, so many
more tutors—we have a brand new location with brand new furniture and that’s
huge for a college, especially a community college, that shows how much they
[administration] care about this writing center succeeding.”
Both current and former ICC Writing Center directors applaud the
administration’s efforts for implementing the ICC Writing Center. The writing center
staff has security in knowing that the ICC Writing Center is a permanent fixture on both
the Fulton campus and the Tupelo campus. They are officially under the Academic Dean
and are not, like many writing centers, relegated to an auxiliary arm of the English
Department. Writing center director Britt agrees that having the writing center as a
separate academic entity allows a certain amount of future security;
We have an incredible amount of support from all over the college, we have a
really nice budget, and nobody’s come to me and said, ‘well, we’re going to cut
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the budget’— everything I’ve heard is about support and that’s the same
indication I’m getting for the Tupelo campus also.
The question of how the ICC Writing Center created a more educated workforce
dominated this study. The data indicated that the ICC Writing Center plays a subtle, but
major role in creating an educated workforce. Teaching students to write better, keeping
students in college, and answering the writing needs of business and industry fueled the
justification for the ICC Writing Center. As mentioned before, an inordinate number of
community college students suffer from writing deficiencies. The ICC Writing Center
helps students with their writing needs, this in turn, assist students in passing their
courses and remaining in college, and finally, this benefits the workforce by producing
educated employees. This subtle projection of writing center efficacy was important in
this study’s conclusion that the ICC Writing Center did, in fact, create an educated
workforce.
The majority of former ICC students expressed their appreciation for the ICC
Writing Center saying that it helped them with their writing. Writing center tutors
suggested several ways in which their experience at the ICC Writing Center has helped
them, and will help them in the future. Several ICC faculty members have articulated
their desire for better writing across the college and request that their students attend
writing conferences at the writing center. The ICC administration fully supports the ICC
Writing Center and recognized its importance in training students for the workforce.
Finally, business and industry have concurred with former ICC students that the ICC
Writing Center has, in fact, helped to create a more educated workforce.
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Interviews with former ICC students indicated their approval for the ICC Writing
Center. The students agreed that the writing center, if nothing else had helped them to
pass their courses, which in turn, helped them to stay in school. Many of the students say
that the writing center gave them confidence; one student summed this up by saying,
“they showed me I could write if I really worked at it. They gave me the confidence
nobody else ever gave me.” Other students recalled the actual writing center conference
as a good experience and said they would attend again.
The ICC Writing Center tutors favored their job role and believed that it would
help them with job applications in the future. One tutor remarked that, “I believe working
in the writing center will help me with future employment because I will be able to work
well with others…it will also show leadership abilities, and that’s what most employers
are looking at.” One student commented that work at the writing center was “not like
work at all.” The tutors, in essence, are the backbone of the writing center; they are the
facilitators for better writing.
Business and industry leaders outside the academic gates are among the first to
recognize the importance of good writing skills. The interviews conducted with them led
to an emphatic demand for clear and concise writing. Although each interviewee had
their own writing emphasis, they all agreed that the employees must be able to write
coherently, clearly, and appropriately for their respective jobs. Several business and
industry leaders admitted that they knew very little about the ICC Writing Center.
However, they did express the view that the ICC Writing Center must be doing a good
job because the employees they hire from ICC had good writing skills—the kind of
writing skills needed to be a good employee.
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Implications
The purpose of this study was to examine the need for writing centers in
Mississippi—out of 15 community colleges in Mississippi, there are only two community
colleges that have writing centers. Community college writing centers positively affect a
student’s writing. Furthermore, writing centers supply students with confidence not only
in their writing ability, but also the confidence needed to make their academic journey.
The effects of the ICC Writing Center are obvious to many ICC students who are
preparing to enter the workforce. They can receive help in shaping their resumes and
cover letters and also get writing tips on how to fill out application forms. Nursing
students in particular, often need writing help in producing papers needed for future
employment. Many students have potential employers who require writing samples; the
writing center offers help to those who need someone to proof-read their papers and help
correct mistakes. The writing center entertains a plethora of writing needs for students
who are preparing to enter the workforce or for students seeking a promotion in a current
job.
Many community college students lack the necessary writing skills needed to
complete their academic program. The ICC Writing Center provides these students with
the necessary facilitation to improve their writing skills. Furthermore, the ICC tutors are
skilled in their respective positions to help students with their various writing needs.
Sentence structure, paragraphs, thesis statements, and grammar are common areas that
students and tutors practice together to improve their writing. The ICC Writing Center
benefits students who come for writing guidance or extra help with their writing—it is a
place where students can construct writing competency and confidence.
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Community college leaders value good writing skills among students. They know
that increasing the quality and quantity of college writers will help students continue their
education and better prepare them for the workforce. Furthermore, community college
leaders constantly seek to improve retention rates; they realize the potential of writing
centers as a component of academic success. Finally, community college leaders admit
that many students enter college with deficient writing skills and that writing centers can
offer the help they need to become competent writers.
Business and industry demand that potential employees have good writing skills.
A region’s economic growth depends on an educated workforce. Writing centers help to
produce an educated workforce. The higher the retention rate, the greater the chances are
that students will complete their academic courses and graduate with a degree or
certificate.
The ICC Writing Center helps students stay in school by helping them with their
writing demands. Writing is often the most difficult class many students face, as a result,
many students become frustrated when they cannot effectively communicate their
thoughts and actions in writing. Consequently, many students drop out of school because
of their inability to write. Writing centers can help to eliminate this dilemma by helping
students to write better and giving them the confidence to succeed in college.
In conclusion, writing is often linked with a student’s academic success; it is one
of the few academic courses that all students must pass in order to complete their college
program. Writing centers help students to become better writers. This, in turn, assists
students in their writing assignments and ultimately helps them to pass their respective
courses. Furthermore, writing involves responsibility, choices and alternatives, questions
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and answers, and most importantly, cognitive development. Community college writing
centers provide students with the opportunity to try out different writing techniques and
explore infinite possibilities. In addition, writing center tutors counsel developing writers
in basic grammar and expository fundamentals while offering personal encouragement.
Throughout one’s academic career, writing will be needed in all programs. It is the job of
the community college and the community college writing center to supply the
compositional skills needed for students to be competitive in the workforce.
Recommendations
Shrinking education budgets and a lack of adequate mid-level funding are
responsible for the absence of community college writing centers in Mississippi.
However, there are several options available to the Mississippi community colleges that
wish to implement a writing center. The following recommendations are guided from the
findings and implications of this study—these recommendations, as well as the findings
and implications of this study are in need of further research.
The first recommendation charges that administration, faculty, and other
educators in Mississippi community colleges should be made aware of the advantages of
community college writing centers. Literature on writing centers reveals that writing
centers are especially needed in community colleges where an inordinate number of
students suffer from writing deficiencies. In fact, according to SACS (2011), 40
institutions have adopted writing-related QEPs in the last six years, this indicates that
many colleges are taking college writing seriously and creating programs to improve
writing in their schools.
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Furthermore, ICC students, writing center administrators, and writing center
literature have confirmed that writing improves one’s critical thinking skills and
strengthens knowledge—it allows students to create and express their individual
perspectives and viewpoints in writing. Accordingly, the researcher recommends that the
ICC Writing Center initiative should be touted as a successful program and be held as an
example of writing improvement among community college students.
The researcher also recommends that Mississippi community colleges consider
creating writing centers in their respective colleges. Writing practitioners across the
nation have reported positive results from writing centers. Both qualitative and
quantitative studies affirmed that writing centers improve the students’ writing process,
reduce the students’ apprehension level, promote positive affects in writing, and improve
the students’ writing competence and overall GPA. Writing centers also benefit business
and industry by producing more educated workers. Similarly, writing centers benefit
workers by providing them with the writing skills needed to compete in the workforce.
Community colleges in Mississippi need writing centers. SACS requires a periodic QEP
whose aim is to improve the quality of education in colleges. Writing centers could
certainly be proposed as a QEP for most of Mississippi’s community colleges.
In addition, the researcher recommends that community college faculty should be
encouraged to participate in writing across the college and writing to learn initiatives.
Newsletters, emails, luncheons, meetings, and conferences could be utilized to promote
writing across the college or writing to learn pedagogy. Most Mississippi community
colleges now employ their English departments to teach college writing. This study
recommends that it is the job of all academic departments to teach writing. Therefore,
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community college writing centers should encouraged, instruct, and educate teachers to
teach more writing.
This study also recommends that Mississippi community colleges consider
creating online writing centers in conjunction with their physical writing center. The use
of technology, in addition to brick and mortar writing centers offer students a wide range
of options for their writing needs. Depending on a student’s location or situation, he or
she would be able to take advantage of the writing center in either form. Of course online
writing centers would be less expensive to operate, but many students prefer the face-toface facilitation that writing center tutors can offer. Writing centers, whether online, or
brick and mortar, can provide writing help and improve the overall writing competency
of community college students.
In addition, the study recommends that Mississippi community colleges
implement writing centers on their satellite campus sites. A community college district is
often very large, making it difficult for some students to travel to the main campus for a
writing center conference. Many Mississippi community colleges have multiple sites,
having a writing center on each satellite campus allows students, regardless of his or her
location, the opportunity to receive the appropriate writing instruction conference without
having the extra expense of time and transportation.
Furthermore, because community colleges are community oriented, community
college writing centers should consider serving the community at large. Research
indicates that many community colleges across the nation now operate community
writing centers. In Mississippi, community college writing centers could serve the writing
needs of business and industry, employed and unemployed workers seeking help on
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writing cover letters and resumes, and any member of the community who simply wishes
to improve their writing.
Finally, this study recommends that future research is essential to writing center
success. Future research will allow writing center administrators to see what they have
accomplished effectively and what they need to accomplish to make the writing center
better. In addition, writing center research can help address the pedagogical,
administrative, and institutional aspects of maintaining a good writing center. Research in
the field of writing centers can help determine the most effective methods of helping
students achieve writing success. Writing center directors, faculty, and college
administrators must be made aware of the latest developments in writing center
pedagogy. Furthermore, they must be willing to contribute to the growing field of writing
center literature while exploring new ideas in writing center research
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Executive Summary of the Itawamba Community College Quality Enhancement Plan
QEP Title: Raising the Bar: Improving Student Writing Through Early Intervention
College: Itawamba Community College
Contact Person Name: Larry Armstrong; Title: QEP Director; Email:
ldarmstrong@iccms.edu
Summary
The purpose of the Quality Enhancement Plan (QEP) at Itawamba Community
College is to provide early engagement for students in writing intensive courses, to
increase the quantity and improve the quality of writing college wide, and to assist
students with writing in the disciplines. Because writing has been proved to be a powerful
tool for enhancing learning, pre-tests, faculty referrals, and student requests will be used
to prompt early engagement in writing centers where students may come to talk about
writing and receive support in becoming better writers and better learners. Improving the
quality and increasing the quantity of writing at the College will have far-reaching
consequences since our students will become better equipped to succeed in the classroom
and workplace.
The basic goal of the QEP is to improve the quality of writing for all students at
the College. The writing centers will serve on-site students on both the Fulton and Tupelo
campuses and assist online students through the Mississippi Virtual Community College
Consortium.
Services of the writing centers will be available first to English Composition I
students since they comprise a large segment of the student population and are enrolled in
a writing intensive course where referrals of students to the writing centers are likely to
be most numerous. Moreover, instructors of English will be able to interact effectively
with the Writing Centers Director to lay the groundwork for successful writing center
operations. Each writing center will be available to all students in writing intensive
courses in the second semester following the first full semester of operation, beginning
with English Composition II and including any other courses across the College upon
instructor request. In the second year, the writing centers will be available for all students
of the College, and peer tutoring services will be available in the writing centers to assist
students in writing across the disciplines more effectively. Instruction in the research
process and the use of various documentation styles will be readily available.
The specific objectives of the QEP include the following: (1) Improve student
success in the use of grammar, mechanics, content, and organization in writing
assignments at the College; (2) Increase the amount of writing required in courses across
the College; (3) Improve the quality of writing required in courses across the College; (4)
Improve the student success rates in English Composition I and II classes; (5) Improve
student retention rates in English Composition I and II classes; (6) Improve student
satisfaction with instruction in all writing intensive classes; and (7) Improve student
performance on the writing components of standardized tests (Praxis Tests, for example).
The effectiveness of the writing centers will be measured through scores on grammar
post-tests, scores on the CAAP Test, engagement rankings on the CCSSE instrument,
faculty perceptions of student writing, and levels of student satisfaction with the
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assistance the faculty perceptions of student writing, and levels of student satisfaction
with the assistance the centers provide. Student retention and student success rates (C or
better) in writing intensive courses will also be assessed.
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Interview Guide
Questions:
What effect or benefits did the ICC writing center have on you?

In what ways do you think going to the ICC writing center gave you more
confidence in your writing abilities? How do think this confidence will benefit your job
search or future employment?

How has the ICC writing center prepared you for the workplace or has it?

What specific writing skills did you learn in the ICC writing center that you think
will help you in your working career?

Do you plan to use the writing center again, why or why not?
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Research Questions

Aspects of Observations
What is going on in the writing

1. What do writing centers do?
2. What are writing centers for?
3. How can writing centers and
writing impact Business and
Industry in North Mississippi

center, what are people do and what
activities are they engaged in?
What is the actual purpose,
what is it that seems to be the goal of
this place.
The writing center and
students who are trying to make better
writers to possibly get a better job.

The Actual Observations
Date: 2/21/2011
Place: Itawamba community college writing center on the Tupelo Campus
Time: 10am-12am

Observation

Comments
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10-10:20 There are five rows of computers. Each row has four computers.
Today there are about 16 students working in the writing center—6 white students
and 10 African-American students. 3 more students are sitting in a cubicle discussing
their roles for a class project. Several are working on essays, what I can tell
“Classification” essays; because I am listening to Dr. Armstrong explain to a middleage African American female how to make a better “thesis” sentence which will
classify the topics.
10:20-10:45 The room is quite, except for occasional hushed talk, as Dr.
Armstrong tutors a student. He is the only tutor, at least at this particular time. Most
of the computer screens are illuminated with “Word Document.” Thus, I can tell they
are all, or most of them, are working on essays or some other assignment that
requires academic writing. I only saw a few during the during the two hour
observation session that were checking emails or surfing the web, and all of these had
previously been working in “Word Document.” My conclusion being that these
students today are serious about the writing lab and not there to surf the web or check
emails. Dr. Armstrong has tutored 2 students during this time.
10:45-11:10

Three students show up during this time and two leave the

writing center. As far as I can tell, Dr. Armstrong has tutored 8 students, 2 of them
twice in the 2 hours I’ve observed. His tutoring sessions consist of helping students
with specific problems and not global revision. Therefore, I calculated that he spent
an average of about 5 minutes on each student, however, some he spent more time
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on. He seems very good with the students—there seems to be reciprocity between
them. Dr. Armstrong taught me many years ago, and now he does his job with so
much ease, much, much better than I could do. The students or the ones I’ve observed
seem very polite and thankful for his assistance. One especially is very happy and
tells Dr. Armstrong, “I don’t know what I would do without you.” I talk with Dr.
Armstrong. He tells me that one of the women; I’ll call her Mary, was middle-aged,
had grown kids, and had worked at Bryan Foods (which is now closed) and
unemployed. She received a grant to come back to school. Dr. Armstrong says that
she can hardly string together enough words to make a complete sentence— very,
very, weak in her writing skills. He tells me that there is very little he can do with a
student like that. And I know from experience, there are an incredible amount of
students like her. I’ve taught them myself. He says, “what can I do with someone like
that in 30 minutes or even an hour?” meaning a special 30 minute tutorial session. In
other words there is only so much remediation one can do in the writing center. I
thought this very interesting, especially in a community college writing center.
Having taught at a University, and having spent time in a University writing center,
most students who come in there are not as bad as the community college writing
center clients.
11:10-11:35 The writing center is very relaxed atmosphere I’ve noticed.
Much like the LRC, people whisper and smile and laugh occasionally, but for the
most part, students are there to work. I see a lot of effort going into this. I notice two
students that helping each other. One is saying that the teacher wants the
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introductions to have something in them, such as quotes, or facts, or something eye
catching. The other student listens intently, while she nods her head. There are
several student leaving the writing center now, and there a few who come in. It
seems to be a constant flow in and out of the writing center. However, more are
leaving the closer it get to lunch time.
11:35-12am Physically, the writing center has no windows, something I
wonder about. Nor does it have any pictures either. It has 2 cubicles that I’ve not seen
one group use…I’m not even sure what their for, I suspect for private tutorial
sessions. Dr. Armstrong sits at the back of the room at a big desk that indicates
“writing center director.” Students come back there for questions. Again, physically,
the writing center is in a separate building from the LRC which is problematic since
most students go to the LRC first to get writing information (i.e., research, articles,
etc.). They then have to pack everything up and go across the street to the writing
center to write. This is really not totally true, they can write at the LRC, but there is
no one there to tutor for writing if they have questions. Ruth Ann Free who is the
LRC Director says she believes the writing center should be connected to the LRC.
The LRC, she argues is where the students do the bulk of their work. She contends
that they then have to pack everything up and take it to the writing center. I want to
see what Dr. Armstrong says about this. Dr. Armstrong tutors two students during
this time. It is getting close to lunch and Dr. Armstrong has indicated to me that he is
leaving at lunch. The writing center will stay open as a student tutor will take Dr.
Armstrong’s place. This time it is an African-American male who is seeking writing
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advice from Dr. Armstrong. Dr. Armstrong tells the student to make sure to correct
his “run-on-sentences.” He explains that this will get him a low grade very quickly.
The student smiles and nods and I can tell he is embarrassed.
11:50-12am Several students are getting up and leaving. Its lunch time.
However, there are still about 9 people who are still working on papers. Again, I scan
the computer screens and what I see is students writing—only one person that looks
like she is checking emails. Dr. Armstrong packs his briefcase and tells be bye. I
leave also.
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